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Yabanci dil dgretimi Ulkemizde en ¢ok tartisilan, en sik gindeme gelen egitim so-
runlarindan biridir. AB projeleri basta olmak Uzere cesitli sebeplerle yurt disina giden
egitimcilerin bu ulkelerdeki okullarla Ulkemiz okullarindaki en énemli farklardan bi-
rinin ingilizce konusmayan AB tlkelerinde ortaokul 6grencilerinin dahi cok rahat bir
sekilde kendilerini ingilizce olarak ifade edebildigi halde tilkemizde lise son sinif 6gren-
cilerinin buytk bir cogunlugunun ingilizce konusamiyor oldugudur. Bu durum gerek
Milli Egitim Bakanligt gerekse birgok ¢zel egitim kurumunun ve universitelerin yaptigi
arastirmalarla da tespit edilmistir. Bu sorun Erzurum'da TEQG sinavlarinda ingilizce
sorularinda ki basarimin dasukligu, LYS dil sinavina giren ve universitede yabanci dil
egitimi veren yuksek 6gretim kurumlarina olan tercihin azligi ile de kendini ortaya
koymaktadir. Oysa iletisimin bas déndurtict bir hizla gelistigi ve bircok is kolunun artik
sanal ortamda yénetildigi diinyamizda ingilizce bilmek bir ayricalik degil bir zorunlu-
luk haline gelmistir. Ulkemizde ingilizce 6gretimiyle ilgili sorunun bircok sebebi vardir.
Bu sebeplerden biri ingilizce 6gretmenlerinin mesleki gelisimlerine dair ihtiyac analiz-
lerinin yapilmamasi ve bu ihtiyaglara gére mesleki gelisim egitimlerinin verilememe-
sidir. Tim Dunya da Her gecen gun yabanci dil egitiminde yeni yontem ve teknikler ge-
listirilirken ézellikle meslekte kidemli 6gretmenlerin bu tekniklerden uzak kendilerinin
mezun olduklari dénem sartlarina gére egitim vermeye ¢alismast sorunlarin basinda
gelmektedir.

Bu Projede Erzurum da gorev yapan ingilizce 6gretmenlerinin mesleki gelisimleri-
ne yonelik ihtiyag analizi yapildi. Projenin ihtiyag analizinden baslamak Uzere verilen
egitim icerikleri, egitim dokimanlari ve proje ciktilari bir kitapgik haline getirilip basti-
rilarak Erzurum, Erzincan ve Bayburt bélgesindeki ttim il ve ilce milli egitim mudurldk-
lerine ve ingilizce ziimre baskanlarina génderilmistir. Projenin uygulanmasina katilan
tiim ingilizce 6gretmenlerine egitim 6gretim yilinda farkli bir vizyon ve bakis acisi ile
derslerine girdiklerini umuyor projede emegi gegenlere tesekklr ediyorum.

Dr. Ahmet ALTIPARMAK
ERZURUM VALISI
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Bakanligimizin ve/veya il Milli Egitim Mudurltiklerinin hizmet ici egitim programlart
ya Ulke genelinde tek bir egitim iceriginin 6gretmenlere sunulmasi, ya da projeler kap-
saminda finanse edilen egitimler yoluyla projeye Gzel konularda sinirli sayida 6gret-
menin egitilmesi seklinde yurutulmektedir. Basvurularda dgretmenlerin o egitim iceri-
gine ihtiyac duyup duymadigi sorgulanamamaktadir. Universiteden yeni mezun olan
da, oldukga tecrtbeli bir 6gretmen de Bakanlikga ya da egitimden sorumlu kurumca
belirlenmis belli programlara tabi tutulmaktadir. Bu projeyle, ingilizce Ogretmenleri-
nin mesleki gelisimlerine yénelik ihtiyaclarinin analizi, bu ihtiyaclar dogrultusunda bir
hizmet ici egitim programinin dizenlenmesi, hem ihtiyaclarin hem de ihtiyaclarin ne
derece giderilip giderilmediginin tespit edilmesi yolu izlenmek sureti ile 6gretmenlere
yonelik bir egitimin nasil baslamast gerektigi hususunda 6nemli bir yéntem degisik-
ligine gidilmesi hedeflenmektedir. ingilizce 6gretmenlerinin 2015 2016 egitim 6gretim
yilina iyi bir baslangi¢c yapmasi, moral ve motivasyon kazanmalart, yurt disindan gelen
dil bilimciler ile guclu baglar kurmalart, yurttulecek AB projelerinde isbirligi saglanma-
si, birbirleri ile tarusip dil egitiminde kullandiklart yéntem ve teknikleri paylasmalari,
mesleki gelisimlerine yénelik ihtiyaclarinin nasil karsilayacagint grenmeleri, ilimizde-
ki ve bélgemizdeki ingilizce Ogretimine yonelik problemlerin ¢ézimuine katki sunma-

nin heyecanini yasamalart bu projenin 6zel amaclari arasinda yer almaktadir.

Bu projenin baslatilmasini saglayan Erzurum Valisi Dr. Ahmet Altiparmak’a, Kuzey
Dogu Anadolu Kalkinma Ajanst (KUDAKA)'na, British Council'e ve proje ekibine tesekkur

eder projede emegi gecen 6gretmenlere basarilar dilerim.

Yiiksel ARSLAN
il Milli Egitim Miidiirii
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1.2 PROJENIN TANITIMI

PROJENIN KUNYESI

PROJE SAHIBi KURUM: Erzurum Valiligi - Erzurum il Milli Egitim Midarligu

PROJEYE HIBE VEREN KURUM: Kuzey Dogu Anadolu Kalkinma Ajansi

HIBE PROGRAMI: Dogrudan Faaliyet Destegi

PROJE DONEMI: Agustos 2015

PROJE SURESI: 3 ay

PROJE BUTCESI: 74.720 TL

PROJENIN AMACI

Erzurum ilinde g6rev yapan ingilizce 6gretmenlerinin mesleki gelisimlerine yonelik intiyac ana-
lizi yapmak ve bu analizlerin sonucunda elde edilen verilere gore pratik uygulamali egitimler ver-
mektir.

PROJENIN FAALIYETLERI

1- ilkokul,ortaokul ve liselerimizde gorev yapan dgretmenlerimizden olusan bir grupla on-line
\yUz yiize gorasme ve anketler yolu ile ihtiyag analizlerinin yapiimasi

2- 20ilceden gelen ilkokul, ortaokul ve liselerimizde gorev yapan 150 ingilizce 6gretmenimize 25
er kisilik gruplar halinde 3 gtn stre ile egitim verilmesi

3-Analiz sonuclari ve egitim iceriklerinin raporlastirilip kitapgik olarak basiimasi

4-Hazirlanan kitapciktan 1000 adet bastirlarak TRAL Dlzey 2 (Erzurum-Erzincan-Bayburt) bolge-
sindeki ingilizce 6gretmenlerine gonderilmesi

PROJENIN SONUCU

Bu proje sonunda ilimizde ve bolgemizde gérev yapan ingilizce 6gretmenlerinin dil egitiminde
guncel teknikler ve bilgilerle donanmasi ve mesleki gelisimlerinin Gst dtzeye ¢ikmasi beklenmek-
tedir.

YAYGINLASTIRMA

Proje sonunda egitime alinan 150 6gretmenimiz bu egitimlerde elde ettikleri kazanimlari okul-

larinda ve ilgcelerindeki zimre 6gretmenleriyle yapacaklari toplantilarda paylasacaklardir.Boylece
projenin ilimizde gérev yapan toplam 770 ingilizce 6gretmenine yayginlastirimasi saglanacaktir.

Proje sonuglarinin toplanacagi kitapciklarin Erzurum,Erzincan ve Bayburt illerindeki ingilizce 6§-
retmenlerine génderilmesiile de yayginlastirma streci tamamlanacaktir.




IHTIYA(; ANALIZI

OGRETMEN OZ DEGERLENDIRME ANKET]

IHTIYAC ANALIZI ANKETI



Ogretmen 0z Degerlendirme Anketi

ilimizde gérev yapan ingilizce 6gretmenlerine yonelik yapilan intiyac analizi kapsaminda, 6gret-
menlerimize bir de 6z degerlendirme anketi uygulanmistir. Anketin uygulanmasindan elde edilen
bulgu ve sonuclar intiyag analizini butdnler nitelikte olup, 6gretmenlerimize kendilerini degerlen-
dirme firsati sunmustur.

- ingilizceyi konusma beceri dlzeyleri soruldugunda 6gretmenlerin cogu kendilerini interme-
diate seviyede gormektedirler. Bunun yaninda konusma dizeylerini elementary olarak gorenlerde
var. Dilde Gretimsel becerilerde (productive skills-speaking, writing) ingilizce 6gretmenlerimiz ken-
dilerini ileri diizey gérmemekteler. Bu durum bir ingilizce 6gretmeninde olmasi gereken vasiflar goz
Onunde bulunduruldugunda oldukg¢a manidardir. Dil iletisim icin 6grenilir ve 6gretilir mantigini goze
aldigimizda ingilizce 6gretmenlerimizin iletisim becerilerinin eksik yonlerinin farkinda olduklari or-
taya cikmaktadir. Bu durum belki de bir 6zglven eksikliginin en belirgin emaresidir. Bu durum genel
olarak ele alindiginda 6gretmenlerimizin derslerde de hedef dili yani ingilizceyi yeterince kullanma-
ma ihtimalini aklimiza getirmektedir.

How would you describe your own level of spoken English?
(Konusma ingilizcesinde kendi diizeyinizi nasil tanimlarsiniz?)

Elementary %2

Pre-Intermediate |4}

Intermediate

Advanced A
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- Ders plani hazirlama basligr altinda, 6grenmeye yonelik uygun icerik hazirlama, dogru aktivite-
lerin secimi, 6grenci anlama duzeylerinin belirlenmesi, 6grenci 6grenme performanslarma yonelik
donat verilmesi ve ders sirasinda olusabilecek sorunlara yonelik alinacak 6nlem ve bunlara verile-
cek uygun tepkiler konularinda ankete katilan 6gretmenlerimiz iyi olduklarni sGylemektedirler. Bu
bélimde ingilizce 6gretmenlerimizin 6grenci 6grenme performanslarina yénelik donat verilmesin-




de iyi olmalar 6grenim slrecinde 6grencilerin hangi konulari 6grenebildigi veya 6grenemedidi, ek-
siklikleri, yeterlilikleri hususlarinda etki bir sekilde bilgilendirildikleri anlamina gelmektedir. Bu soru
aslinda bir bakima 6grenci basarisina yonelik genel 6lcme degerlendirmeyi bile kapsayabilir. Ayrica
0gretmen tarafindan dersicinde anlk yapilan 6lgmede de iyi olduklarmi iddia ettiklerini de buradan
cikarabiliriz.

I can describe how learner feedback on learner performance will be provided.
(Ggrenme performanslarina yénelik 6greniciye nasil donit verilecegdini tanimlayabilirim)

The statement is clear but
I'm not quite sure how to do this.

I can do this but not very effectively.
I can do this quite well.

I can do this very well.

0 10 20 30 40 50 60 70

- ingilizce Ogretmenlerimize uyguladigimiz 6z degerlendirme anketindeki Sinif Yonetimi bold-
munde pozitif 6grenme ortami kurmada, 6grencilere anlasilir agiklama yapabilmede, ders ici yo-
nergeleri etkin verebilmede ve 6grenci katiimmi gézlemlemede iyi olduklarimi soylemislerdir.

| can create a positive learning environment.
(Pozitif bir 6grenme ortami olusturabilirim)

The statement is clear but >
I'm not quite sure how to do this. U

| can do this but not very effectively.

I can do this quite well.

I can do this very well. w7




- 0grenmeyi 6lcmede 6grenme stirecinin etkin bir sekilde 6lctimd, dil 6grenim strecinde yapilan
hatalarin dizeltilmesi ve dondtlerinin verilmesinde, 6lgme sonuglarmm bir sonraki derse referans
olarak kullanabilmede, 6grencilerin 6grenme duzeylerini farkli yollarla élcebilmede ve kullanilan
6lcmenin etkinliginin yansitilabilmesinde ankete katilan 6gretmenlerimiz kendilerini genel anlam-
da yeterli hissetmelerine ragmen, farkli 6lcme yontemlerini kullanmada sikinti yasadiklarini gor-
mekteyiz. Dilde 6lgme degerlendirme konusu yabanci dil 6gretimi stirecinde en buyUk elemanlar-
dan birisidir. Dil 6gretim programlarinin hedeflerine ulasip ulasmadiklar 6lcme degerlendirme ile
ortaya konulmaktadir. Etkin bir 6lcme degerlendirme yapilamayan siniflarda dil 6gretiminin gergek
anlamda basariya ulasmasi beklenemez. Okullarda verilen dil egitimlerinde sadece tek tip 6lgme ve
buna gore yapilan degerlendirme ise dil 6gretiminde belirlenen kazanim hedeflerinin 6¢grencilere
ne derece verildigini belirlemede yetersiz kalacaktir. Ankete katilan 6gretmenlerden %33.3'0 farkli
Olgme yontemlerini etkin olarak kullanamadiklarini soylemislerdir:

| can assess learners in a range of ways.
(6grencilerin 6grenme dlzeylerini farkl yollarla élgebilirim)

The statement is clear but 2
I'm not quite sure how to do this. !

I can do this but not very effectively.
I can do this quite well.

| can do this very well.

System




- Alan bilgisine yonelik sorularda ankete katilan 6gretmenlerimizin yaridan fazlasi gramer ve
kelime 6gretiminde iyi olduklarini dustnmelerine ragmen ogrencilerin telafuz ve konusma beceri-
lerini artirmada bu oran dismdastar.

I can use a range of engaging techniques to introduce new grammar to my learners.
(yeni gramer yapilarini 6gretmede faydali bircok teknik kullanabilirim)

The statement is not clear H_

The statement is clear but 47
I'm not quite sure how to do this.

| can do this but not very effectively.

I can do this quite well.

I can use a range of engaging techniques to teach vocabulary to my learners.
(kelime 6gretiminde faydali bircok teknik kullanabilirim)

The statement is clear but
I'm not quite sure how to do this.

I can do this but not very effectively.

| can do this quite well.

| can do this very well.




I can use a range of engaging techniques to teach pronunciation to my learners.

(telafuz 6gretiminde faydali bircok teknik kullanabilirim)

The statement is not clear

The statement is clear but
I'm not quite sure how to do this.

I can do this but not very effectively.

I can do this quite well.

I can use a range of engaging techniques to teach my learners to speak English.
(6grencileri ingilizce konusturmada faydali birgok teknik kullanabilirim)

The statement is clear but
I'm not quite sure how to do this.

I can do this but not very effectively.

| can do this quite well.

I can do this very well.




Ders materyali gelistirmede ankete katilan 6gretmenlerimizin ¢cok fazla sikinti yasamadiklarmi
gbzlemlemekteyiz. Buna ragmen derslerde kullaniimak Gzere farkli kaynaklardan materyal secimi
ve kullaniminda katilimcilarin %37,5" i cok etkin olmadiklarini séylemislerdir. Tim dezavantajlarina
ragmen bazi yabanci dil 6gretmenlerimizin ders kitabini siki bir sekilde takip etmesindeki israri bu-
nun sebebi olabilir.

The statement is clear but
I'm not quite sure how to do this.

I can do this but not very effectively.

I can do this quite well.

| can do this very well.

Missing System




- Dil egitiminde bilisim teknolojileri entegrasyonunda 6gretmenlere sorulan sorular dogru di-
jital icerigi dogru yerde etkin bir sekilde kullanma, dijital icerigin kalitesini etkin olarak degerlendi-
rebilme, teknolojiyi 6grenme ve 6gretme materyalleri tasarlamada kullanabilme, dijital araclarin
ogrencilerin ingilizce 6grenmelerinde etkin kullanimi ve ingilizce 6gretimdeki hedeflerin gercekles-
tirilebilmesi icin iyi bir teknoloji kullanicisi olma konulari ile alakaliydi. Ogretmenlerin bu konularda
verdikleri cevaplar onlarin teknolojiyi dil egitim amaclari dogrultusunda entegre etmede bazi eksik-
likleri oldugunu gostermektedir.

| can evaluate the quality of digital content.
(dijital icerigin kalitesini degerlendirebilirim)

The statement is clear but
I'm not quite sure how to do this.

10,4

| can do this but not very effectively.

| can do this quite well.

I can do this very well. 1)

Missing System




I'am a confident user of technology for the purposes of teaching English.
(ingilizce 6gretim amaclari icin teknolojiyi rahatlikla kullanabilirim)

The statement is clear but
I'm not quite sure how to do this.

10,4

I can do this but not very effectively.

| can do this quite well.

| can do this very well.

Missing System H

0 10 20 30 40 50

- 0z degerlendirme anketinde ‘6grencileri anlama' kisminda ingilizce 6gretmenlerimiz kendi 6g-
rencilerinin dil dizeylerini anlama noktasinda ¢ok etkin olmadiklarini séylemislerdir.

how much do you know about your learners' level of English?
(6grecilerinizin dil duzeyleri hakkinda ne kadar bilgiye sahipsiniz?)

The statement is not clear Ew_

The statement is clear but
I'm not quite sure how to do this.

I can do this but not very effectively. 47,9
I can do this quite well.
Missing System ET_
0 1‘0 20 330 40 50

Ogrencilerin mevcut dil dizeylerini ortaya koyan testler ve yontemler mevcutken (Gntestler,
gozlemler, anketler, mulakatlar vb.) 6gretmenlerimizin bu konuda etkin olamadiklarini séylemelerini
geleneksel dil egitiminin olumsuz etkilerinden biri olarak degerlendirebiliriz. ingilizce 6gretmenle-
rimiz bu konular Uzerine en az lisans duzeyinde egitim almalarina ragmen uygulama noktasinda
sikinti yasamaktadirlar.




- ingilizce 6gretmenlerimize uygulanan 6z degerlendirme anketindeki son bolimde 6gretmen-
lere 6grencilerinin ingilizce seviyelerini, ingilizce 6grenmeye olan motivasyon dizeylerini, 6grenme
tercihlerini, ilgi alanlarini ve egitime yo6nelik ¢zel ihtiyaclarinin olup olmadigini ne kadar bildikleri
soruldu. Verilen cevaplara bakildiginda 0zellikle 6grencilerin 6grenme tercihlerinde 6gretmenlerin
%58.3 1 etkin olmadiklarini sdylemislerdir. Ogrencilerin “Coklu Zeka Kurami” na gére tanimlanip, 64-
retmenlerinde dil 6gretim yontem ve tekniklerini uygularken 6grencilerin bu 6zelliklerini g6z 6nun-
de bulundurmalari onlarin dil dizey gelisimi strecini destekleyecektir. Ayrica bu durum simif yone-
timi, 6grenci ve 6gretmenin hazir bulunusluk dizeyini etkileyecegi gibi egim-6gretim duzeyinde de
istenilen hedefler yakalanabilecektir.

Think about the leaners you teach most often, how much do you know about their preferred ways of learning?
(Genel olarak dusundugunuzde 6grencilerinizin 6grenme tercihlerini ne kadar bilmektesiniz?)

The statement is clear but
I'm not quite sure how to do this.

20,8

I can do this but not very effectively. 58,3

| can do this quite well.

System

48 60




-0z degerlendirme anketine katilan 6gretmenlerden %58.3 * i 6grencilerin ilgi alanlarini etkili bir
sekilde bilmediklerini sdylemislerdir. Ogrencilerin ilgi alanlarini bilmek onlarin hem akademik hem
de egitsel gelisimlerine etki edecektir. Bu orandan anlasilan katiimci 6gretmenler genel itibariyle
ogrencilerinin ilgi alanlarmi tam olarak bilmemekteler. Ginumudz égrencilerinin Z gurubu (2000 vili
ve sonrasi dogan, internet ve telefon bagimiisi, sosyaliteden uzak, internetle sosyallesmeyi tercih
eden, ice donuk disa kapali kitle) yapisina girdigi dusunilduginde bu dénem 6zelliklerinin davranis
bicimini bilmeyen egitimcilerin 6grencilerin zihnine ve gonltne hitap edemeyecedi bir gercektir.

Think about the leaners you teach most often, how much do you know about their interests?
(Genel olarak disundugundzde égrencilerinizin ilgi alanlarini ne kadar bilmektesiniz?)

The statement is clear
but I'm not quite sure how to do this.

20,8

I can do this but not very effectively. 58,3
I can do this quite well.

I can do this very well.

System

48 60




intiyag Analizi Anketi

Erzurum ilinde gdrev yapan ingilizce dgretmenlerinin mesleki gelisimlerine yonelik intiyac anali-
zi, 6gretmenlere uygulanan 6z degerlendirme anketlerinden bagimsiz ele ainmamalidir. 0z deger-
lendirme anketlerinde ingilizce 6gretmenlerinin genel bir profili cikarilirken, intiyac analizi anketin-
deise 6gretmenlerin mesleki deneyimleri, egitim maksatl teknolojiyi kullanma kabiliyetleri, mesleki
gelisim icin vazgecilmez unsur olan hizmet ici egitim faaliyetlerine katilim durumlari, yabanci dil
egitiminde degisen sartlara ve yeniliklere uyum saglama dizeyleri, dil egitimi strecinde karsilastik-
lari zorluklar, ihtiyaclar ve mesleklerini icra ederken ihtiya¢ duyduklari kurumsal desteg@in boyutlari
arastinimistir. Anket katihmcilari cogunluk olarak 10 yilin altinda is deneyimine sahip 6gretmenler-
den olusmaktadir.

How many years of teaching experience do you have?
(kag yillik 6gretme deneyimine sahipsiniz?)

0-3 years 43,3

4-7 years

8-10 years

11-15years S}/

16-19 years E




Anket katihmcilarin %96,7 si 40 yas alti 6gretmenlerimizdir. Katiimcilardan %68,9 u ise bayan 04-
retmendir. ilkdgretim ve ortadgretim seviyelerinde dgretim yeterlilikleri soruldugunda %53,3 ora-
ninda 6gretmen ilkégretim; %60 oraninda 6gretmen ise ortadgretim seviyesinde egitim vermek
icin kendilerini yeterli hissetmektedirler.

Do you feel the training you received to teach English at the primary level is:
(iIkogretim seviyesinde ingilizce 6gretmek icin aldigimiz egitimi hangi diizeyde gdrmektesiniz?)

adequate

more than adequate

System |38

0 12 24 36 48 60

Do you feel the training you received to teach English at the secondary level is:
(Ortadgretim seviyesinde ingilizce 6gretmek igin aldigimiz egitimi hangi diizeyde gormektesiniz?)

not adequate 20,0

more than adequate 11517/

System ES

00 12,0 24,0 36,0 48,0 60,0




ihtiyag analizi anketinde teknoloji kullanimi ile alakali sorularda katilimcilarin teknolojiye yaban-
¢ kalmadiklari, bilakis teknoloji kullanma kabiliyetlerinin beklentilerin de Gzerinde oldugu goruldd.
Katiimcilarin %96,7 sinin mobil telefonlarinda, %92,2 sinin evinde internet baglantisinin oldugu go-
rildd. internete her giin baglananlarin orani %88,9 olan katilimcilarin %64,4 10k orani ise interneti
ogrencileriile birlikte kullandiklarini séylemislerdir.

What do you use the internet for?
(interneti hangi amacla kullanirsiniz?)

e-mail 7,8
games

social media (e.g. Facebook) 58,9

teaching ideas

other

E

0 8 16 24 32 40

Missing System

Elde edilen veriler isiginda, katihmcilarin internet erisimi ve kullanma potansiyelleri olduk¢a yUuk-
sektir. Tablet kullanimina yonelik bir soruda 6gretmenler %82,2 oraninda 6grencilerle beraber tablet
kullanmadiklarini séylemislerdir.

Yabanci ve ana dillerin ders icinde kullanim oranlarina yonelik sorularda elde edilen veriler soyledir:

How much do you use English during your lessons?
(Ders esnasinda ne oranda ingilizce kullaniyorsunuz?)

less than half of the time 24,4

half of the time
most of the time
all of the time

Missing System




Katilimcilarin yarisi dgrencilerinin ders esnasinda ingilizceyi cok az kullandiklarini séylemislerdir.
Tum ders boyunca derste 6grencileri ingilizce konusan dgretmen orani ise sadece %1,1 dir.

Ders esnasinda anadilin kullanimina gelince katiimcilarin %36,7 lik bir bolima yarr yariya ders-
lerde anadili kullandiklarini soylerken, tim ders boyunca sadece anadil konusan ingilizce 6gretmen
orani %5,6 dir.

How much do you use the local language(s) during your lessons?
(Anadili derslerinizde ne kadar kullaniyorsunuz?)

very little 244

less than half of the time

half of the time 36,/
most of the time | L6,/
all of the time
Missing System Eﬂ.
0 1‘0 2‘0 3‘0 46

'Bir ingilizce 6gretmeninin yabanc dili olabildigince ¢ok kullanmasi gerekir' gorisine %60 ora-
ninda katilmcilar hemfikir olmuslardir. Bunun yaninda, katiimcilarin %62,2 lik bir bolumu iyi bir 6g-
retmenin mukemmel telafuzunun olmasima gerek olmadigini ve hata yapabilecegini séylemistir.

Ders kitaplarinin siki takibi konusunda katilimcilarim %77,5 lik bir orani her zaman siki bir sekilde
takip edilmesinin gerekli olmadigimi sGylemistir. Ancak bu durumun pratikte ne kadar dogru oldugu
da kanaatimizce ayrica arastirilmalidir. %14,4 10k bir kesim ise bu konuda kararsiz kalmistir.

Error correction ile alakal soruda %55,1 lik oranda katilimci her zaman hata dizeltmesi yapiima-
mali derken, %26,7 lil bir oran ise kararsiz kalmistir.

Sinif icinde ikili ve gurup calismalarinin gerekliligi ile alakall soruda katilimcilarin baydk cogun-
lugu (%93,3) olumlu yanit vermislerdir.

Deneyimli 6gretmenlerin ders plani yapip yapmamasi yondndeki bir soruda katilimcilarin %84,3
U gerekli oldugu yonunde gorus belirtmislerdir.




Katilmcilarin son bes yilda hizmet ici egitim programlarina katihm durumiari séyledir:

Have you attended any teacher training programmes in the last 5 years?
(son bes yilicerisinde her hangi bir hizmet ici egitime katildiniz mi?)

Yes 40,0

No

Missing System 6,7

00 15,0 300 45,0 60,0

Hizmet ici egitimlerin uygulama noktasinda etkinligi ile alakali bir soruda ise katilimcilarm
%58,9'u bu egitimlerde 6grendiklerini sinif icerisinde uyguladiklarini sdylemislerdir. Bu sonug ise
hizmet ici egitimlerin egitim 6gretime olan olumlu katkisini ve egitim kalitesi acisindan gerekliligini
ortaya koymaktadir.

Have you been able to implement what you have learnt in your classroom?
(6grendiklerinizi siniflarmizda uygulayabildiniz mi?)

589

No

Missing System

45 60




Katihmailara ne turde bir egitim ve gelisim programini tercih ettikleri soruldugunda %55,6 Ik bir
oran ylz yuze egitimi tercih etmislerdir.

What kind of training and development programme do you prefer?
(ne turde bir egitim ve gelisim planmi tercih edersiniz?)

face-to-face 55,6
online

blended

self-study

Missing System
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EGITIM iCERIKLERI

EGITIM PROGRAMI

ERZURUM ILINDE INGILiZCE OGRETIMINE ILiSKIN
IHTIYAC ANALIZi VE OGRETMEN EGITiMi PROJESI

BRITISH COUNCIL TARAFINDAN DUZENLENEN KURS
SONU GERI BILDIRIM SONUCLARI



3. EGITIM iCERIKLERI

3.1 EGITiM PROGRAMI

Erzurum ilinde ingilizce Ogretimine iliskin intiyac Analizi ve Ogretmen Egitimi Projesi egitim
program ve icerikleri dncelikli olarak egitim oncesinde gerceklestirilen mesleki gelisim intiyac ana-
lizi verileri dogrultusunda olusturulmus, egitim faaliyetinin gerceklestiriimesi isini Gstlenen British
Council ile koordineli calisilarak program ve egitim icerikleri hazirlanmistir. Yapilan ihtiyac analizi
verilerine dayanarak British Council, egitim faaliyeti 6ncesinde mudarlugumuzdeki ilgili birime bir
egitim icerik modulil gondermistir. ilk, orta, ve lise dizeyinde dil 6gretimi icin dort temel beceri-
de (dinleme, konusma, okuma ve yazma) icerik modul paketinden mudirligumuiz ihtiyag analizi
dogrultusunda Erzurum geneli ingilizce 6gretmenlerinin mesleklerini icra ederken eksik olduklari
ve ihtiyag¢ duyduklarr alanlar dikkate aliarak uygun icerik modulleri belirlenmistir. Bu moduller ve
konu basliklari soyledir:

Teaching English Primary Workshops:

1. Ice-breakers, warmers and fillers, 2. First steps in teaching children, 3. Meeting the needs of
the children, 4. Games, 5. Songs, ryhmes and chants, 6. How children learn, 7. Learning styles and
teaching techniques, 8.Lesson planning 1-2, 9. Classroom management 1-2.

Motivating Learners (For Primary):

1. Storytelling, 2. Meaningful speaking activities, 3. Interactive games, 4. Teaching aids, 5. Clas-
sroom management, 6. Teacher - student interaction.

TeachingEnglish Secondary and Tertiary Workshops:

1. Assessment for Learning, 2. Correction, 3. Grammar 1: Noticing, 4. Grammar 2: Restructu-
ring, 5. Grammar 3: Grammar and speaking activities, 6. Grouping learners, 7. Lesson planning, 8.
Listening, 9.Learning styles 1: Definition, 10. Learning styles 2: Classroom activities, 11. Managing
large classess, 12. Motivating teenagers 1-2, 13. Preparing learners for tests, 14. Process writing
1: Framework, 15. Process writing 2: Pre-writing, 16. Process writing: Editing and publishing, 17.
Projects with teens, 18. Pronunciation 1: Sounds and stres, 19. Pronunciation 2: Drilling and con-
nected speech, 20. Reading, 21. Reflective practice 1: The reflective cycle, 22. Reflective practice 2:
Teaching context, 23. Speaking, 24. Vocabulary

Learning Technologies for the Classroom:

1. Introduction to learning Technologies, 2.Cyber well-being, 3.E-portfolios for teachers and le-
arners, 4.Using Office software for whole class teaching, 5.Using Office software for pair and group
work, 6.5ocial networking for educational use, 7.Mobile learning, 8.Creating websites for teachers




and students, 9. Tablets in the classroom, 10.Video conferencing, 11.Evaluating and selecting web-
sites, 12.Integrating the Web, 13.Searching for resources on the Web, 14.1deas for school links proje-
cts, 15.0nline writing for students and teachers, 16.Collaborative online writing, 17.Practising liste-
ning and speaking with online audio, 18.Developing reading skills online, 19.0eveloping vocabulary
with technology

Eldeki ihtiyac analizi verileri dogrultusunda British Council egitim moddllerinden secilen konu
basliklariise soyledir:

1. Ice-breakers, warmers
and fillers

2. First steps in teaching
children

3. Continuing Professional
Development through
embedding of mobile and
web 2.0 technologies

4. Games

5.Songs, games and
chants

6. Making and using flash-

cards for primary

7.Lesson planning

1. Ice-breakers, warmers
and fillers

2. Continuing Professional
Development through
embedding of mobile and
web 2.0 technologies

3. Understanding motivati-
onin the classroom

4. Engaging with motivati-
onal activities

5.Learning styles 1-2

6. Grouping learners

1. Ice-breakers, warmers

and fillers

2. Understanding motivati-
onin the classroom

3. Engaging with motivati-
onal activities

4. Learning styles 1-2

5. Grouping learners

6. Continuing Professional
Development through
embedding of mobile and
web 2.0 technologies

7. Understanding speaking

- maximizing interaction




3.2 ERZURUM iLINDE iNGILiZCE OGRETIMINE iLiSKIiN iHTIYAC ANALIZi VE

OGRETMEN EGiTiMi PROJESI

OGRETMEN EGITiM SEMINERLERi DEGERLENDIRME RAPORU

Erzurum ilinde ingilizce Ogretimine iliskin ihtiyac Analizi ve Ogretmen Egitimi Projesi'nin bir faali-
yeti “olan ingilizce 6gretmenlerine yonelik mesleki gelisim egitimleri” 7-9 Ekim 2015 tarihleri arasin-
da duzenlenmistir. Egitim programlarina Erzurum merkez ilcelerden 109 ve diger ilcelerden de 41
O6gretmen olmak Uzere toplam 150 6gretmen katilmistir.

Egitim surecinin degerlendirilmesi amaciyla 3 likert ve 3 ac¢ik uglu sorudan olusan toplam 6
soruluk bir anket hazirlanmistir. Hazirlanan anket, egitime katilan 100 6gretmen tarafindan online
olarak cevaplandiriimistir. 6§retmen cevaplari ile ilgili ayrintili bilgiye sahip olmak amaciyla likert
tipindeki sorulara ve agik uglu sorulara verdikleri cevaplar birlikte degerlendirilmistir. Anket so-
nuclarina ait istatistiki bilgiler, asagida sunulmustur:

1. Soruyla ilgili dgretmen goriisleri

“Egitim faaliyeti ile ilgili genel degerlendirmeyi ‘cok ivi, iyi, orta,iyi degil, hic iyi dedil’ olarak ya-
piniz.” sorusu likert tipinde hazirlanmis olup 5 alt sorudan olusmaktadir. Ggretmenlerin sorulara
verdigi cevaplara ait istatistik veriler asagida tablo halinde sunulmustur:

1 Egitimin saresi 22 30 48
2 Egitimin dizenlendigi tarih 34 52 14
3 Egitim iceriginin amaca uygunlugu 75 20 5
4 Egitimin iceriginin guncelligi 73 20 7

5 Egitimde kullanilan materyallerin yeterliligi 36 48 16




Sorularin Ayrintili Degerlendirmesi:

Egitim Suresi
Hic iyi Degil | @ : | | |
iyi Degil
yi | | |

Cok iyi

0 10 20 30 40 50

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde, agirlikli olarak egitim sare-
sinin daha uzun olmasi gerektigini diistindkleri gorilmektedir. Ogretmenler egitim programimin
yogunlugu ve kalitesi nedeniyle daha uzun bir egitim programi talep etmektedir.

Egitim DOzenlendigi Tarih

Hic lyi Degil @
iyiDegil |@
Orta
iyi
Cok lyi

40 50 60

o
=
=)
N
o
w
o

Ogretmen cevaplari incelendiginde, genel olarak egitim tarininden memnun olduklari gorl-
mektedir.




Egitim iceriginin Amaca Uygunlugu

Hic lyi Degil  |@

iyi Degil

’ : :
Orta | ‘ |

0 10 20 30 40 50 60 70 80

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde, egitim srecinin amaca uy-
gun oldugunu distndukleri ve egitimlerden memnun olduklari gérdlmektedir.

Egitim iceriginin Glncelligi

Hic iyi Degil  |@

iyiDegil | @

Orta

Iyi

Cok iyi

0 10 20 30 40 50 60 70 80

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde; egitim icerigini gincel ol-
dugunu, strekli degisen mufredatlar dikkate alinarak genel bir cerceve izlendigini belirttikleri go-
ralmektedir.




Egitim icin Kullanilan Materyallerin Yeterliligi

Hic lyi Degil |@

iyi Degil

Orta

Iyi

Gok iyi

60

Ogretmenlerin acik uglu sorulara verdikleri cevaplar incelendiginde; egitimlerde kullanilan
materyallerin yeterli oldugunu dasunddkleri, ancak egitim sonrasinda yararlanmak tizere kaynak
materyal talep ettikleri gérulmektedir




2. Soruyla ilgili Ogretmen Goriisleri

“"Egitim ortaminin uygunlugu ile ilgili asagidaki ifadeleri ‘cok iyi, iyi, orta,iyi degil, hic iyi degil’ ola-
rak degerlendiriniz.” sorusu likert tipinde hazirlanmis olup 4 alt sorudan olusmaktadir. Ogretmenle-
rin sorulara verdigi cevaplara ait istatistik veriler asagida tablo halinde sunulmustur:

sikki igaretleyen Ogretmen Sayisi
Hig lyi
Degil
88 12

Konaklama Hizmetleri

2 Yemek hizmetleri 95 2 3

3 Egitim salonunun fiziki 51 35 14
durumu

4 E@itim salonunun teknolojik 70 27 8

ekipman durumu

Sorularin Ayrintili Degerlendirmesi:

Konaklama Hizmetleri

Hic iyi Degil | @
iyi Degil | @
orta |0

0 16,667 33,333 50 66,667 83,333 100

Ogretmen cevaplar incelendiginde, 6gretmenlerin konaklama hizmetlerinin cok memnun ol-
duklari gérulmektedir.




Yemek Hizmetleri

Hic lyi Degil

iyi Degil | @

Orta

0 16,667 33,333 50 66,667 83,333 100

Ogretmen cevaplari incelendiginde yemek hizmetleri ile ilgili herhangi bir memnuniyetsizlik ol-
madigr gorulmektedir.

Egitim Salonunun Fiziki Durumu

Hic lyi Degil

iyi Degil

Orta

iyi

Cok yi

60

Ogretmenlerin agik uclu sorulara verdikleri cevaplar incelendiginde, genel olarak egitim salonla-
rinin dizenlenme seklinden, iceride sunulan hizmetten memnun olduklari géralmektedir. Agik uclu
sorularda sadece 1 6gretmen, egitim ortamini yeterince aydmlik bulmadigimi ve 1 6gretmen de egi-
tim géren 6gretmen sayisinin daha az olmasinin daha faydal olacagini distnduginu belirtmistir.




Egitim Salonunun Teknolojik Ekipman Durumu

Hic lyi Degil

iyi Degil

Orta

iyi 22

0
0

0 13,333 26,667 40 53,333 66,667 80

Ogretmen cevaplari incelendiginde ekipman durumunun yeterli oldugunu dasindikleri goral-
mektedir.
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3. Soruyla ilgili Ogretmen Gériigleri

"EGitim veren uzmanlarla ilgili asagidaki konularda dusuncelerinizi <tamamen yeterli, yeterli,
orta dizeyde yeterli, yetersiz, tamamen yetersiz> olarak degerlendiriniz.” sorusu likert tipinde ha-
zirlanmis olup 13 alt sorudan olusmaktadir. Ogretmenlerin sorulara verdigi cevaplara ait istatistik
veriler asagida tablo halinde sunulmustur:

Sikki igaretleyen Ogretmen Sayisi

tamamen - tamamen

. orta diizeyde :
yeterli yetersiz
74 20 6

1 Konuya hakimiyet

> Ders.| uygun yontem ve 65 30 5
tekniklerle sunumu

3 Zamani etkin kullanmas 50 45 5

4 Der;len acik, anlqsmr ve. 80 18 >
seviyeye uygun islemesi

5 Derslere hazirlikl gelmesi 80 19 1

6 Motivasyonu saglamasi 55 42 3

7 iletisim kurma becerileri 82 15 3

8 Faaliyet programina 70 25 5
uymasl

g Egitim teknolojilerini 75 20 5

kullanma becerisi

10 Katilimcilarin QErse akgf 69 28 2 1
katimini tesvik etmesi

Egitimin Bakanlk mafre-

11 . 40 39 21
datina uygunlugu
Egitim saresince katilim-

12 cilara uygulanan aktivi- 50 A g

telerin sinif ortaminda
uygulanabilirligi

Egitim iceriginin mesleki
13 gelisimine yon vermeye 75 22 3
katkisi




Sorularin Ayrintih Degerlendirmesi:

Hic lyi Degil

iyi Degil

Orta

iyi

Cok iyi

Konuya Hakimiyet

0 10 20 30 40 50 60 70 80 90 100

Soruya verilen cevaplar incelendiginde, 6gretmenlerin egitimcilerin konuya hakim oldugunu
belirttikleri gorulmektedir.

Hig lyi Degil

iyi Degil

Orta

iyi

Cok iyi

Derse Uygun Yontem ve Teknikle Sunumu

(=)

70

Ogretmen cevaplari incelendiginde konularm islenisindeki yontem ve tekniklerle ilgili herhangi
bir olumsuz goruas bildirmedikleri géralmektedir.




Hig lyi Degil

iyi Degil

Orta

lyi

Cok i

Zamani Etkin Kullanmasi

60

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde, genel olarak zamanin etkin
kullanimindan memnun olduklari, ancak programin yogun oldugunu belirttikleri gértlmektedir.

Tamamen Yetersiz

Yetersiz

Orta

Yeterli

Tamamen Yeterli

Dersleri Acik, Anlasilir, ve Seviyeye Uygun islemesi

0
E

0 15 30 45 60 75 90

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde, egitimlerin native 6gret-
menler tarafindan islenmesinden cok memnun olduklarini, ingilizcelerini gelistirme imkani bulduk-
larini ve egitimden olumlu sekilde yararlandiklarini belirttikleri gérulmektedir




Derslere Hazirlikh Gelmesi

Tamamen Yetersiz | ()

Yetersiz |y

Orta

Yeterli

Tamamen Yeterli

15 30 45 60 75 90

o

B Tamamen Yetersiz Yetersiz M Orta W Yeterli B Tamamen Yeterli

Ogretmen cevaplari incelendiginde, egitimlerin native egitimcilerin derslere hazirlik yapmis se-
kilde geldiklerini belirttikleri gérilmektedir

Motivasyonun Saglanmasi

Tamamen Yetersiz

Yetersiz

Orta

Yeterli

Tamamen Yeterli

10 20 30 40 50 60

o

B Tamamen Yetersiz Yetersiz M orta I Yeterli B Tamamen Yeterli

Ogretmenlerin agik uglu sorulara verdikleri cevaplar incelendiginde, 6zellikle egitimlerin native
egitimciler tarafindan verilmesinin ve egitim yerinin motivasyonu artirdigini belirttikleri géralmek-
tedir.




iletisim Kurma Becerileri

Tamamen Yetersiz

Yetersiz |

Orta

Yeterli

Tamamen Yeterli

0 15 30 45 60 75 90

B Tamamen Yetersiz Yetersiz M orta 1 Yeterli B Tamamen Yeterli

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde, egitimlerin ingilizce olmasi
nedeniyle en basta konusmak ve etkinliklere katilmakta cekindiklerini, ancak slreg icerisinde etkin
iletisim kurmaya basladiklarini, egitimcilerin iletisim becerilerinin glclt olmasinin égretmenlere
destek oldugunu belirttiklerini gértlmektedir.

Faaliyet Programina Uymasi

Tamamen Yetersiz 0

Yetersiz |

Orta

Yeterli

Tamamen Yeterli

0 10 20 30 40 50 60 70 80

B Tamamen Yetersiz Yetersiz M Orta W Yeterli B Tamamen Yeterli

Ogretmen cevaplari incelendiginde, native egitimcilerin genel olarak faaliyet programina uy-
duklarini belirttikleri géralmektedir




Egitim Teknolojilerini Kullanma Becerisi

‘Tamamen Yetersiz

Yetersiz

Orta

Yeterli

Tamamen Yeterli

0 10 20 30 40 50 60 70 80

B Tamamen Yetersiz Yetersiz M orta M VYeterli B Tamamen Yeterli

Ogretmen cevaplari incelendiginde, egitimcilerin egitim teknolojilerini genel olarak kullanabil-
diklerini belirtikleri goralmektedir.

Katihmcilarin Derse Aktif Katiimini Tesvik Etmesi

Tamamen Yetersiz | ()

Yetersiz |

Orta

Yeterli

Tamamen Yeterli

B Tamamen Yetersi Yetersi M Orta B Yeterli M Tamamen Yeterli

Ogretmenlerin acik uglu sorulara verdikleri cevaplar incelendiginde, egitimlerin native egitimci-
ler tarafindan islenmesine ve egitim dilinin ingilizce olmasma bagl olarak derslere ilk etapta katil-
ma konusunda ¢ekincelerinin oldugunu; ancak egitimcilerin bu konuda buyuk destek olduklarini ve
katihmi tesvik eden etkinliklere yer vererek 6gretmenlere derste aktif hale getirdiklerini belirttikleri
gorulmektedir.




amamen Yetersiz

Yetersiz

Orta

Yeterli

'Tamamen Yeterli
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Egitimin Bakanlik Miifredatina Uygunlugu

B Tamamen Yetersiz Yetersiz M Orta I Yeterli B Tamamen Yeterli

45

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde, Bakanlik mafredatinin yani
sira genel bir ingilizce egitim strecini de kapsayacak sekilde islendigini belirttiklerini gorilmektedir.

amen Yetersiz

Yetersiz

Orta

Yeterli

mamen Yeterli

=

v

Egitim Siresince Katiimcilara Uygulanan Aktivitelerin Sinif Ortaminda Uygulanabilirligi

B Tamamen Yetersiz Yetersiz M Orta I VYeterli Bl Tamamen Yeterli

60

Ogretmen cevaplari incelendiginde, egitim slresince katilimcilara uygulanan aktivitelerin sinif
ortaminda uygulanabilirligi olduklarini belirttikleri géralmektedir




Egitim igeriginin Mesleki Gelisimine Yon Vermeye Katkisi

‘Tamamen Yetersiz

Yetersiz

Orta

Yeterli

Tamamen Yeterli

80

B Tamamen Yetersiz Yetersiz M orta I VYeterli B Tamamen Yeterli

Ogretmenlerin acik uclu sorulara verdikleri cevaplar incelendiginde, egitimlerin mesleki gelisim-
leri acisindan 6nem tasidigimi disundikleri ve ingilizce ile ilgili egitimlerin devam etmesini istedik-
leri ve bu egitimlerin Avrupa boyutunun da planlanmasini talep ettikleri géralmektedir.

4. Soruyla ilgili 0gretmen Goriisleri

“E@itim faaliyetinin Gstin gérduguniz yonleri nelerdir?” sorusuna verilen cevaplar,asagidakigo-
rusler Gzerinde yogunlagmistir:

-Egitimlerin ana dili ingilizce olan egitmenler tarafindan verilmesi egitim kalitesini artirmistir.

-Ogretmenlerin gérev yaptiklari egitim kademesine uygun egitim almasi, egitimin etkili olmasini
saglamistir.

-Egitim konularmm guncel olmasi, egitsel intiyaclarm giderilmesine destek olmustur.

-Yuksek hizmet anlayisina sahip, kaliteli bir yerde egitimlerin verilmesi 6gretmenlerin kendilerini
degerli hissetmesini saglamis ve motivasyonlarimi artirmistir.

5. Soruyla ilgili Ogretmen Gériigleri

"E@itim faaliyetinin eksik kalan yonleri nelerdir?” sorusuna verilen cevaplar, asagidaki gérusler
Uzerinde yogunlasmistir:

- EGitim programinin yogun olmasi nedeniyle slre yeterli olmamistir.

6. Soruyla ilgili Ogretmen Goriisleri

Egitim faaliyetinin eksik kalan yonleri nelerdir? sorusuna verilen cevaplar, asagidaki gorasler
Uzerinde yogunlasmistir:

- EGitimlerin devamlilik g6stermesi gerekmektedir.

- Native egitimcilerle daha farkli egitim icerigine sahip derslerde ydrattlmelidir.

- EGitimlerin yurtdisinda da strddrdlebilmesi egitimin kalitesinin artinlmasi adina 6nemlidir.

- EGitimlerin seminer déneminde verilmesi ve daha uzun sureli olmasi uygun olacaktir.




3.3 BRITISH COUNCIL TARAFINDAN DUZENLENEN KURS SONU GERI BILDIRIM

SONUCLARI

Asagidaki bélumde proje sonunda uygulanan memnuniyet anketi sonuclari paylasiimistir:

Liitfen her bir maddeye ne olciide katip katiimadiginizi verilen dicek lizerinde belirtiniz

5 £

o & o 3

=2 =5

£ E E2

w & n =

g8 g8
1 - EGitim beklentilerimi karsilad 1 7 12 86 36
2 - Yuksek kalitede bir etkinlikti 1 3 14 40 45
3 - Sinifta kullanabilecegim bilgi ve beceriler edindim 1 3 11 83 42

icerik iizerine geri bildirim
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-
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Kesinlikle
katihyorum

4 — islenen konular egitimin amaglarini yansith 0 2 24 96 17

5 — Egitim materyalleri faydaliydi 0 5 23 8 29
6 — Egitim materyalleri diizenli ve kolayca takip edilebilirdi 0 3 13 86 38
7 — Egitim pratik uygulamalar icerdi 0 6 24 80 35

8 — Egitim Ingilizce dil 6gretimi alaninda bilgi ve becerileri-

mi gelistirdi

9 — Sorular ve tartisma icin yeterince zaman ayrildi 1 2 15 72 50
10 — Verilen egitimin kalitesi iyiydi 0 1 7 82 50
11 — Derslerin siralamasi iyi planlanmisti 0 8 19 75 53

12 — Egitim yardimci malzemeleri etkili sekilde kullanildi 0 2 16 84 38




Egitmenler hakkinda geri bildirim
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13 - EGitmenler bilgiliydi 1
14 - Egitmenler egitimin amaclarini karsiladilar 0
15 - Egitmenler katiimcilarin yorum ve sorularina agikti 1
16 - EGitmenler iyi hazirlanmislardi 1

17 - EGitmenlerin kendilerini gelistirmeleri icin ne énerir-
siniz?

= Egitmenler okulumuzda yasadigimiz sikintilari tam
olarak bilmiyorlar

= Egitimde pratik uygulamalara daha cok yer verilmeliydi
= Egitmenler egitimden 6nce okullara gelip bizi gozlem-
lemeliler

katilmiyorum

61

70

55

64

Kesinlikle
katihyorum

69

50

73

62

18 - British Council'l bir arkadasiniza ya da meslektasiniza ne oranda tavsiye edersiniz?

0 = Pek tavsiye etmem; 10 = Kesinlikle tavsiye ederim

19 - Kursu ii¢ kelimede nasil tarif edersiniz?

10

Kullanisli, faydali, yararli, klise olmayan, profesyonel, yorucu, yiksek kalitede, iyi plan-
lanmis, teknolojik, eglenceli, egitici, isimle ilgili, yenilikgi, bilgilendirici, uzun, aktif, ilging,
etkili




20 - Kursun hangi boliimlerini faydal ve ilgin¢ buldunuz?

= Okuma ve motivasyon uniteleri

= Websiteleri

= Tanistirmak icin aracilik yapan oyunlar ve dort beceri ile ilgili etkinlikler

= Dinleme ve konusma becerileri ile ilgili teknikler

= Meslektaslarimla siirekli ingilizce konusmak en faydali yaniydi

= Sinif etkinliklerine uyarlanabilir aktiviteler

= Teknoloji egitimi

= Hikaye anlatimi

= Egitmenlerin ilgili olmasi

= Grup calismasi, akran calismasi

21 - Kurs sizce nasil geligtirilebilir?

= Egitmenler egitime gelmeden dnce ders kitaplarimizi incelemeliler

= Egitmenler 6ncesinde okullarimizi ziyaret edip sinif ortamimizi gézlemlemeliler
= Egtmenler dersimize katilip teknikleri bize gergek sinif ortamimizda goéstermeliler

= Kliglk 6grenci gruplar egitime katilabilir ve 6gretmenler oyunlar ve grup galismasi
iceren etkinlikleri 6grencilerle deneyimleyebilirler

= Slire¢ cok daha uzun olmaliydi. 3 giin yeterli degildi
= Kalabalik siniflar igin de etkinliklere ihtiyacimiz var
= Surekli bir egitim programi olmali. Yaz tatillerinde olabilir.

= Ders yili bitiminde 6grencilerimizin problemlerini konusabilecegimiz bir program da-
hilinde sunulabilir

= Her sene gergeklesen bir egitim olmali

= Ders kitaplari konunun biraz disinda kaldi, halbuki egitim 6gretimin neredeyse ta-
mami ders kitabi Gizerine. Ders kitabindan bazi aktiviteler hazirlanabilir ve 6grendigimiz
teknikleri uygulayabiliriz.

= icerik Milli Egitim Bakanhg miifredati ve icerikleri kullanilarak hazirlanmaliydi
= Belki (i¢ senelik bir stireye yayilabilir

= Daha ¢ok video gosterilmeliydi







SONUC VE ONERILER




4. SONUC VE ONERILER

“Erzurum ilinde ingilizce Ogretimine iliskin ihtiyac Analizi Projesi” kapsaminda British
Council tarafindan il genelinde tim ilcelerden gelen 150 6gretmene verilen egitim sonu-
cunda elde edilen bulgular 1s1ginda, éncelikli olarak ingilizce 6gretmenlerinin bu sekilde
hizmet ici faaliyetlerine ihtiyag dizeylerinin oldukca yliksek oldugu anlasiimaktadir. Yaban-
ci dil 6gretiminde 6zellikle 6grencilerin yabanci dilde iletisim becerilerinin gelistiriimesi
konusunda yabanci dil 6gretmenlerimizin bilgi ve becerilerini glincel tutabilmek igin hiz-
met ici egitim almalari ve derslerini de bu yeni bilgiler 1siginda daha etkin islemeleri dil
egitim hedeflerimize ulasmamizda bizlere yardimci birer unsur olacaktir. Yabanci dil 6g-
retmenlerimize uygulanan ihtiyag analizi ve diger anketler 6gretmenlerin British Council
tarafindan gergeklestirilen bu egitime ihtiya¢ duyduklarini ispatlamaktadir. Egitim sonrasi
memnuniyet anketlerinde ise 6gretmenlerimizin aldiklari egitimden memnun kaldiklarini
tespit etmekteyiz.

Erzurum ilinde ingilizce Dilinin Ogretimine
iliskin ihtiyac Analizi ve 0gretmen Egitimi Projesi

7 -9 Ekim 2015

Bulgular ve Oneriler

British Council hakkinda

British Council, Birlesik Krallik'm kalttrel iliskiler ve egitim firsatlarmdan sorumlu uluslararasi
kurulusudur. Birlesik Krallik ve diger ulkelerdeki insanlar icin firsatlar yaratarak aralarmda dinya
capinda glven insa etme hedefiyle dinyada 100'tn Uzerinde Glkede 2,000'i 6gretmen olmak Uzere,
8,000'i askin ¢alisan istihdam etmektedir. Her yil binlerce profesyonel, politika yapici ve milyonlarca
genc insanla ingilizce 6grenimi, sanat, egitim ve toplumsal alanda programlar sunarak calismak-
tadrr.

Tlrkiye'de 1940 yilindan beri faaliyet g6steren British Council, Ankara ve Istanbul ofislerinde
isortaklari ve dijital platformlar araciigiyla Tarkiye'nin dért bir yanindaki insanlar icin uluslararasi
firsatlar yaratmaya devam etmektedir.

Daha fazla bilgi icin lutfen www.britishcouncil.org.tr adresini ziyaret edin. British Council etkin-
liklerinden haberdar olmak icin sosyal medya hesaplarini da takip edebilirsiniz: http://twitter.com/
trbritish ve https://www.facebook.com/BritishCouncilTurkey/




Erzurum ilinde ingilizce dilinin 6gretimine iligkin intiyag analizi ve dgretmen egitimi projesi

ingilizce 6gretmenlerine yonelik sistemli ve kapsamli bir strekli mesleki gelisim programimiz
bulunmaktadir. Bu programin amaci 6gretmenlerin mesleklerinde 6gretme berecilerine iliskin ih-
tiyaclarini belirlemelerine, 6gretim tekniklerini gelistirmelerine, ve deneyim ve uzmanlik alanlarini
diger meslektaslariyla paylasmalarima yardimci olmak ve tesvik etmektir.

Erzurum il Milli Egitim Madarlaga, arastirma ve gelistirme konusundaki calismalari kapsaminda
6gretmen egitimi icin British Council ile iletisime ge¢mistir ve 7 - 9 Ekim 2015 tarihlerinde devlet
okullarinda gérev yapan 150 ingilizce 6gretmenine yénelik (i¢ giin stiren bir intiyag analizi ve 6gret-
men egitimi projesi gerceklestirilmistir. Proje, Erzurum ilinde gorev yapan ingilizce 6gretmenlerinin
ogretmenlik becerilerini, mesleki yeterliliklerini ve verimliligini arttirmayi ve yenilikci 6gretim metot-
larini kesfetmelerini amaclamistir.

Projenin temel ¢iktilarindan biri olan bu rapor, Erzurum ilinde ingilizce dil egitimine iliskin ihtiyag
analizi bulgularimi ve katilimcr 6gretmenlerin calistaylar hakkindaki degerlendirmelerini sunmak-
tadir. ingilizce 6gretmenlerin strekli mesleki gelisimi ile ilgili olarak gerceklestirilecek calismalarin
belirlenmesine yonelik tavsiyeler icermektedir.

intiyag analizi ve temel degerlendirme calismasi

Proje kapsaminda, Erzurum ilinde 6gretmenlerin gercek ihtiyaclar dogrultusunda bulgulara
dayali olarak 6zgun bir egitim programi tasarlanmis ve ¢alistaylar stresince de suregelen bir dizi
intiyac analizi calismasi uygulanmistir.

British Council'm ihtiyag analizi, “Strekli Mesleki Gelisim Cercevesi” kapsaminda gelistirilmistir ve
asagidaki degerlendirme araglari kullanilarak uygulanmistir:

= Ogretmenler icin 6z degerlendirme anketi

= Ogretmen anketi

= Odak grup toplantilan

= Egitmenlerden alinan geri bildirimler

= Erzurum il Milli Eitim Madarlaga egitmenlerinden alinan geri bildirimler

= Kurs sonu memnuniyet anketi

0z degerlendirme ve ogretmen anketi 50 katimcr 6gretmene uygulanmistir. Odak grup top-
lantilari ise ilkdgretim ve liseyi temsilen ve Erzurum'un farkli bélgelerinden gelen 12 6gretmen ile
gerceklestirilmistir. Bunlara ilave olarak, egitmenlerden her giin sonunda katiimci 6gretmenlerin
0grenmeye yonelik algilar ve 6gretmenlik becerileri gibi konularda geri bildirim almmustir. Egitimin
sonunda ise 140 6gretmen ile kurs sonu memnuniyet anketi uygulanmistir.,




Birden fazla deg@erlendirme modelinin bir arada kullanilmasi daha gecerli ve glvenilir veriler
elde etmemize yardimci olmustur. Asagidaki bélumde 6z degerlendirme, 6gretmen anketi, odak
grup toplantilari ve egitmenlerden alinan geri bildirimlerin sonuclari 6zet halinde sunulmaktadir.

intiyag analizi bulgulari

Ogretmenlerin ingilizce diizeyi ve katimi:

0z degerlendirme anketlerinde katilimcilarm biyiik cogunlugu ingilizce diizeyinin “Orta seviye
/ Intermediate” olduguna inanmaktadir. Egitmenler ise, dgretmenlerin ingilizce diizeyinin egitim
amaci icin son derece yeterli oldugunu tespit etmislerdir. Ancak katilimailarm ‘duydugunu anlama’
becerisine ‘anlatma’ becerisinden daha vakif olduklari belirtiimistir. Katiimci 6gretmenler, egitimin
ilk gtininden itibaren tim etkinliklerde oldukgca aktif katim gostermislerdir.

“Katiimcilarin performansindan ¢ok etkilendim. Bilgi birikimleri ve ingilizce seviyeleri
bekledigimden ¢ok daha yiiksekti ve ikili calisma ve grup ¢alismalarina aktif katihm gés-
terdiler. Yogun bir kurstu ve sonuna dogru katiimcilar yorgun diistiiler fakat buna ragmen
biiyiik cogunlugu hala enerjik ve hevesliydi!” Egitmen geri bildirimi

Sinif igerisinde ingilizce kullanim::

Ogretmenler, dilin ginliik yasamdaki fonksiyonlarmin sinifa yansimasinin dilin grenilmesi icin
amac ve dogal ortam sagladigina inaniyor olsalar da, ingilizce siniflarinda ana dilin ingilizce diline
oranla daha agirlikl olarak kullanildigini belirtmislerdir.

“5. ve 6. siniflarda ingilizce konusuyoruz ancak 7. siniftan itibaren dilbilgisine agirlik vermemiz
gerekiyor. ilkogretimde ise sadece belli durumlarda ingilizce konusabiliyoruz”

Odak grup toplantilarinda bir 6gretmenin yorumu

Egitimde teknoloji kullanim:

Ogretmenler kendi bilgisayarlari ve akilli telefonlari yoluyla internete her giin erisim saglamak-
tadir ve interneti cogunlukla e-posta, sosyal medya ve ders planlari arastirmak icin kullanmaktadir-
lar. Ancak teknoloji alaninda kendilerini yetersiz gérdukleri icin ve/veya okullarmda teknolojik arag
ve gereclere erisim konusunda eksiklikler oldugu icin, egitim teknolojilerinin sinif icerisinde etkili
kullanimi alaninda destege ihtiyac uyduklarimi belirtmislerdir. Bazi siniflarda ise, ders kitaplari akilli
tahtalara uyumlu olmadidi icin, akilli tahtalarin sinif icerisinde etkili sekilde kullanilamadigi belirtil-
mistir.

Stirekli mesleki gelisim faaliyetleri:

Katimcr 6gretmenlerin buytk cogunlugu Universiteden mezun olduklar tarihten bu yana hiz-
met ici egitim faaliyetlerine katiimamis ve ingilizce dil egitimi konferanslarina katiima, bir baska




0gretmeni gozlemleme, eylem arastirmasi gibi strekli mesleki gelisim faaliytlerinde yer almamis-
lardir.

Ogrenci motivasyonu:

Ozellikle 7. siniftan sonra TEQG sinavi nedeniyle ingilizce dersine ilgi ve motivasyonun azaldig
belirtilmistir. Ogretmenlere gore, iletisimsel yaklasim ve sinav sistemi celismekte, ve sinav, 6gren-

meye olumsuz etki etmektedir. Dolayist ile, ingilizce dili bir iletisim dili ve araci olarak degil, bir ders
olarak islenmektedir.

“Ogrenciler 5-6-7. siniflarda grup ¢alismasi veya ikili caismadan keyif aliyorlar, ancak 8.
Sinifa basladiklarinda sinav sorularini ezberlemeye ve test ¢6zmeye basliyorlar. Bu durum
ingilizce’yi bir iletisim dili degil, matematik gibi bir ders haline getiriyor. Bunun sonucun-
da, o zamana kadar égrendiklerini unuyor ve liseye en basit ciimleleri bile kuramaz halde
baslyorlar”

0dak grup toplantilarinda bir 6gretmenin yorumu

Ders kitabina yénelik ihtiyaclar

Ogretmenler ders kitabinin 6grencilerin ilgi alani ve intiyaclarini karsilamadigimi distinmektedir.
Ders kitabina yardimci arag-gerec ve ekipman ile ilgili eksiklikler de, drnegin, siniflarda ingilizce din-
leme becerisini gelistirmeye yonelik araclara olan intiyac, ayrica belirtilmistir.




Erzurum ilindeki ihtiyac analizi stresince, 6gretmenlerimizin derslerini daha eglenceli, etkilesim-
li ve 6grenci merkezli hale nasil getirecekleri konusunda egitime ihtiya¢ duyduklarimi gozlemledik.
Ayni zamanda ders iceriginde verilen konularin temel dort beceriyi (dinleme, okuma, konusma, yaz-
ma) kazandirmaya ve hepsini ayni anda gelistirmeye yonelik olarak planlanmasi konusunda bir
ihtiyag oldugunu belirtebiliriz.

ingilizce dersleri geleneksel yaklasimlarla ve dilbilgisi 6gretimini merkeze alan bir anlayisla is-
lenmekte, ve cogunlukla kitaba bagh kalinmakta. ingilizce siniflarmda ana dilin kullanim orani ise
oldukga yuksek. Bunun yaninda, teknolojinin egitim amacl kullanimma dair ihtiyaglar bulunmakta.

Hizmet ici egtim programalarina sureklilik ve islevsellik kazandirlmasini éneriyoruz. Egitim
programlari tasarlanmadan once 6gretim ortaminin egitmenler tarafindan gézlemlenmesi faydall
olacaktir. Takip eden egitimlerin bolgesel hale getirilmis, 6gretmenlerin ve 6grencilerin intiyaclarina
yonelik ve 6gretmenler ile isbirligi icinde gelistirilmesi faydall olacaktir. Egitimin konu basliklar ise
asagidaki alanlariicerebilir:

= ingilizce siniflarinda ingilizce dilinin daha etkin kullanimmi tesvik etme

= Derslerin iletisimsel yolla islenmesi, 6Grnegin oyunlarm, grup ¢alismasinin, hikaye anlatimin et-
kin kullanimi

= Ogrencilerin motivasyonunun arttiriimasina yonelik teknikler

= Derslere destekleyici ve akilli tahtalarla uyumlu icerik hazirlanmasi

= Ders kitabmin iletisimsel bir yolla daha etkin kullaniimasi

= ingilizce siniflarinda yenilikci uygulamalarin ve 6grenme teknolojilerinin etkin kullaniimasi
= Mini-ders anlatimlari yoluyla 6grenci merkezli uygulamalarin pratik edilmesi

= Kalabalik siiflarda grup ¢alismasi ve sinif yonetimine dair egitimler

Egitim alan 6gretmenlerin 6grendikleri bilgileri pratikte uygulayabilmeleriicin duzenli araliklarla
izleme ve degerlendirme calismalari yapiimalidir. Ogretmen egitiminde asenkron uzaktan egitim
ve harmanlanmis 6grenme gibi farkli 6grenme modelleri de kullanilarak strekli mesleki gelisim
faaliyetleri e-0grenme ile desteklenebilir ve tesvik edilebilir.

ingilizce 6gretmen egitimine yonelik tavsiyelerimiz “Tlrkiye'deki Devlet Okullarinda ingilizce Di-
linin Ogretimine iliskin Ulusal ihtiyag Analizi" raporumuza dayanmaktadir. Genel cercevesiyle bu ra-
por, devlet okullarindaki mevcut ingilizce 6gretimi uygulamasina benzersiz bir vizyon saglamakta,




ayni zamanda Tlrkiye capimnda cok sayida 6grenci, veli ve 6gretmenin gorusine yer vermektedir.
British Council Trkiye adina, projenin gelismesine emek veren ve destedi ve misafirperverligi ile
bizi en giizel sekilde agirlayan Erzurum il Milli Egitim Mudrltgi'ne tesekkirlerimizi sunariz.

Proje uygulama sureci, intiyac analizi ve rapor hakkinda sorular olursa yanitlamaktan memnu-
niyet duyariz. British Council olarak, Erzurum il Milli Egitim Mudirlaga ile gelecekte bircok basarili
projede birlikte calismayi temenni ederiz.

British Council Istanbul, Turkey
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What is continuing professional development?

CPD for teachers is a planned, continuing process. Through this process, you improve your teaching
knowledge, skills and practice. You also develop your personal and professional qualities and reflect
on and evaluate your development. This benefits you as a teacher, your learners and your school.

What is the British Council’s Continuing Professional
Development Framework?

The Continuing Professional Development (CPD) Framework is for teachers of all subjects. It helps you assess
your stage of development in different areas of teaching and identify the development pathway to meet your
needs at different stages. The CPD Framework is intended to be used by teachers, teacher educators and all
those with an interest in, and responsibility for, the professional development of teachers.

Teacher competence

In the framework, overall teacher competence is described in relation to three things:
1. Stage of professional development.

2. Subject proficiency, such as English language proficiency.

3. Educational and teaching qualifications.

What is a development pathway?

A development pathway is a structured sequence of professional activities which helps you develop in
the way you need. It recognises your prior experience and learning. You can identify a combination of
development activities that suits you and meets your needs and your future goals. The pathway can include
online training, face-to-face training, professional forums and communities, observation, research and reading.

What teacher training and development resources are
available for me?

The British Council has a rich offer of different types of activity, especially on the TeachingEnglish website.
These are mapped to the professional practices of the CPD Framework. They include training modules and
courses, printed materials, radio broadcasts, webinars, web tutorials, a global Facebook community and
opportunities for discussion and networking. There are also links to the professional development resources
offered by other UK organisations.

Find these resources at To further develop your English language skills, you can go to:
www.teachingenglish.org.uk www.britishcouncil.org/learnenglish

How can | evaluate my needs?

Follow the steps in this brochure to assess your own stages of development in the 12 professional practices.



Establishing your development stage in different areas

Step one

Look at the list of professional
practices in the framework:

= Planning lessons and courses

» Understanding learners

* Managing the lesson

»  Knowing the subject

» Managing resources

» Assessing learning

+ Integrating ICT

+ Taking responsibility for
professional development

» Using inclusive practices

» Using multilingual approaches

» Promoting 21st century skills

» Understanding educational
policies and practice
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Step two

To map your teacher competence
onto the framework, colour in the
arrows for each professional
practice at the appropriate level.

Awareness: you have heard
of the professional practice.

Understanding: you know what
the professional practice means
and why it's important.

Engagement: you demonstrate
competency in this professional
practice at work.

Integration: you demonstrate
a high level of competency in
this professional practice and it
consistently informs what you
do at work.
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Step three

In relation to your own teaching
context, think about the areas
you want to develop. What are
most important for you? What
are your development priorities?

Step four

Think about what activity would
help you to address this priority.

Step five

Think about what resources you
would need to support yourself.

Step six

Visit:
www.teachingenglish.org.uk
to find activities and resources
for your professional
development that meet the
needs you have identified.
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Evaluating language proficiency

The Common European Framework of Reference for Languages (CEFR) is a widely used tool for evaluating
language proficiency. It is skills-based (reading, writing, speaking, listening) and focuses on what you ‘can do’
in a language at different levels. It divides language users into six categories:

« Al and A2 —basic user

+ BI and B2 — independent user

« C1and C2 - proficient user

Language ability, along with stage of professional development and educational qualifications, is an element of
teacher competence. It is important for teachers of English and for teachers of other subjects who may have to
use English in the classroom.

General educational qualifications

Your general educational qualifications are important for you to be qualified to be a teacher. Depending on
your educational system, these normally include school-leaving qualifications, certificates and diplomas in
subjects, and bachelors and higher degrees. It is worth considering whether a further general educational
qualification could help you develop professionally.

Teaching qualifications

Teacher training qualifications and courses of study are essential to being a qualified teacher. In English
language teaching globally, a certificate in English language teaching is the initial qualification. A diploma is
the higher qualification for more experienced teachers. In many contexts, higher education bachelor’s and
master’s degrees in English language teaching are also accredited.

The framework in use

Evaluating and assessing learning is the professional practice | would most like to
develop at this stage in my career. | would like to attend some seminars or engage
in an online course where | could learn more about developing tests appropriate to
groups of learners, making them truly meaningful measures of student progress.

Neenaz Ichaporia

I'd like to work further on knowing the subject. While | am fairly confident with the
language now, it is the subject content of teaching that | want to look into. | have
been reading up on a fairly wide range of books but | would also like to attend
seminars and ELT conferences to expand my perspective.

Saloni Zimba

© British Council 2015/E614
The British Council is the United Kingdom'’s international organisation for cultural relations and educational opportunities.
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Learning outcomes

The aim of this module is to consider how different classroom activities can be energising and motivational

for learners. The module looks at different common motivational problems and how targeted classroom

activities can minimise these. It evaluates the difference between personalised and distant output in activities

and looks at how these can best be used to motivate learners. The ‘gamification’ of activities is also

developed in a practical sense.

This module covers the professional practice:

« Planning lessons and courses — selecting and developing the activities, resources and materials
which engage the learners and correspond to the aims of the lesson.

By the end of this module you will be able to:

+ identify and solve motivational issues and problems and suggest solutions

= evaluate the concept of personalised or distant activities and decide which is best for your learners

« analyse whether activities generate personalised or distant output

= create motivational games for use in your classrooms.

1 Lead-in

1.1 | Remember when...

0

Work in pairs. Think back to when you were a learner. Discuss these questions.

+  What were your dreams?

«  What did you worry about?

«  Were you confident or did you get embarrassed easily?
» What did you like and dislike about your classes?

« Did you like or dislike any teachers, and why?

«  What kinds of things did you like to do in your free time?
+Did you feel that your teachers understood you?

Notes

Engaging with motivational activities | Planning lessons and courses 1
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2 Motivational issues

2.1 | Age-related issues

0O

Look at the pictures below.

Work in pairs. Tell your partner about what, if any, experience you have of teaching
these age groups.

B

Look at the issues below. Which age group would you most associate them with?

YL = young learners T = teenagers A = adult learners

A Have had criticism and failure when learning a language.

B Find grammar rules difficult to understand.

C Need individual attention from the teacher.

D Worry that as they age they will become less intelligent.

E Have a need for approval from their friends.

F Can work with abstract concepts and grammar rules.

G Have a limited attention span and can get easily bored.

H Need self-esteem and to feel good about themselves.

| Have a wide range of experiences.

J Can take part in discussions of abstract concepts and grammar rules.

K Are searching for an identity and need to feel valued.

L Need approval from the teacher.

M Have expectations about how they will learn.

2 Engaging with motivational activities | Planning lessons and courses
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2.2 | Solving motivational problems

QD

When is it difficult to motivate learners?

Notes

Engaging with motivational activities | Planning lessons and courses 3
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Compare your answers to the ideas in the left-hand column below.

Motivational problems

1.

Learners do not
understand their
learning goals

What to do?

Identify relevant
learning goals
Negotiate
learning goals

How to do it?
Classroom activities

2. Learners do not see *  Show value of your subject
relevance to their to their lives
current lives
3. The material does not « Adapt existing materials
motivate your learners. +  Look for materials that
The course book is interest your learner
uninspiring age group
* Ask learners to choose
materials
4. Learners are embarrassed « Develop co-operation
to speak or do not want to and interaction
work together
5. There seems to be « Establish rules and
a lack of respect boundaries
for the teacher +  Give learners opportunities
for independent thinking
and self-study
6. There is a mix of weak * Adapt materials
and strong learners in « Encourage peer support
the class. Some learners
struggle and others
are bored
7. The learners only *  Show relevance of study to

want to focus on the
end-of-year exams

their lives and/or exams

Work with your group to suggest classroom activities to help solve these problems.

4

Engaging with motivational activities | Planning lessons and courses
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Introduction

The sixteen articles in this booklet provide The ideas here are relevant to teachers at
practical advice and classroom ideas for both primary and secondary levels and in
the developing teacher. They cover topics all kinds of teaching situations.

such as lesson planning, finding resources
and storytelling and contain ideas that the
teacher can take into the classroom

and use immediately.

We hope you find the ideas useful. For more
ideas, activities and advice visit our website
www.teachingenglish.org.uk

Author Sally Trowbridge, British Council, Barcelona, Spain
Editor Chris Cavey, British Council, Manchester
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Topic 1 - Lesson planning

Look at these sentences from teachers.

Do you agree with them?

‘If we don’t have a
plan, we won’t be

ready for teaching.’

Nasreen, Bangladesh

Is the textbook a lesson plan?

Everybody’s situation is different but usually we are given

a syllabus and often a set textbook to follow. The textbook
gives us a framework and tells us what language we need

to cover, but it doesn't always let us practise all four skills:
reading, writing, speaking and listening. Writing a lesson plan
helps us make sure that our students get the practice they
need to develop their communicative sKills.

What goes in the lesson plan?

Different teachers write their plans in different ways but here
are some things to think about when you write your plan:

Aims: We need to know what we want our students to do
by the end of the lesson. In our plan we might write:

By the end of the lesson students will be able to ...
use three ways to ask permission: Can I? Could I? May 1?

What do you think?

Saba from Indonesia writes:

‘Without a lesson
plan, I shouldn’t be

entering the class.’

Jotra, India

Resources: We have the textbook but what other resources
can you use that your students will be interested in?
Remember that ‘resources’ can be many things — you, your
students and their world, your storytelling or diagrams and
pictures on the board: anything!

Stages: How can you help your students practise all four
skills in your lesson?

Think about a warmer, teaching new language, time for
students to practise, time for revision, and homework.

Interaction: A balance between you at the front working with
the whole class as well as pair work and group work in other
parts of the lesson. How can we deal with more advanced
students and help the weaker ones?

Most important is to think about what our students are
learning, and try to keep them interested.

| write out my lesson plan like this and it really helps me make sure all my students are involved.

Time (minutes) Stage Activity Interaction
Review vocabulary from last lesson; T > whole class
5 Warmer
play backs to the board game SEDSEDS
) ) Students work in groups to answer
5-10 Introducing topic questions 15 on page 56 Group work
25-30 Reading tasks Ss read article on page 57-58 Students work individually

Help at hand Ideas for the developing teacher ~ © British Council 2011 3
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A classroom activity — backs to the board

A warmer at the start of the lesson is a good way to get = Change volunteers and repeat for six or seven words.
students in the right mood and focused. Here’s a simple
activity you can use to get students warmed up and review
vocabulary from an earlier lesson.

= You can have a noisy game where students shout out their
clues or a quieter, more controlled game where they take
turns to speak.

= Students work in two or three groups. One volunteer from
each group stands or sits with their back to the board.

= The teacher writes a word on the board and the group
members explain the word to the volunteer until they
guess the word and that team wins a point.

( ) ( )
Glossary Think about
Communicative skill is using language to interact and exchange information; m Write down your lesson plan, and decide what
for example, asking and answering questions about your family. you are going to teach, to practise, and to

revise as well as what homework to set.
Remember to include some communicative
activities — learning a language is about

In pair work, two students work together; for example, answering questions communication.

in pairs after reading a text.

In group work, the class is divided into smaller groups to work together
on an activity; for example, a discussion on favourite sports.

B Why not share your lesson planning ideas with
A syllabus is a list of language items in the order that they will be taught your colleagues and discuss the best way to

on a course. design a plan for your teaching situation?

A warmer is a short, lively activity at the start of the lesson to get students’
attention. A warmer can revise language from a previous class.

4 Help at hand Ideas for the developing teacher ~ © British Council 2011
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Topic 2 — Group work in large classes

What is group work?

Group work is when the students work together on an activity in groups;

for example, in fours or as a class separated into two.

“To teach a class of 80 students to

communicate effectively in English
they need to work in groups.’

Do you agree?

Georgina, South Africa

Why use group work?

Several groups can work at the same time so, instead of only
one or two people practising the language and the others just
listening, everyone is active.

Group work is excellent for speaking and listening. Students
can also work in groups for grammar and writing tasks, for
reading and taking notes while listening — in fact, for almost
all areas of classroom practice.

Organising group work

Before we do group work we need to:

Give the students a clear objective for the group work activity.
For example, ‘to practise agreeing and disagreeing in English’;
or ‘to read parts of a text then share information and answer
comprehension questions’

Arrange the groups. If you have 60 students you could make
12 groups of five. Give each student a number between one
and 12. Ask for a show of hands to check that everyone knows

What do you think?

Mirany from Madagascar writes:

which number they are. All the number ones make a group,
all the number twos, all the number threes, etc. If you have
an odd number some groups will have one student more.

Each group can select a spokesperson and secretary to make
notes of the group’s ideas.

While the students work in groups, the teacher can leave the
front of the class and move around, listening to the groups,
helping if needed.

After the group work is completed, the spokesperson from
each group speaks to the class and summarises the group
activity. Then we can correct any language errors and praise
the students’ good work.

Group work motivates students in a large class because
everyone can participate and practise.

The positive thing about large classes is that you have more life and more dynamism. | give the students more

responsibility when they work in groups but | still feel that I'm in charge. | signal to the class to stop by putting up my
hand. One student from each group talks to the class after the activity to give the answers or sum up their discussion
so we don't have a problem with everyone shouting out at the same time and making too much noise. We can’t move
the furniture in our classroom, so | just move the students!

© British Council 2011
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A classroom activity — a debate

A debate is a good way to get large classes talking in groups. = QOrganise the students into groups of five or six. Each group
Students can talk about topics that interest them and they will chooses a secretary to make notes and a spokesperson to
want to join in. Here’s one way to organise a debate: report back to the class. Set a time limit for the students

= Give the students a choice of three discussion topics, to discuss the topic.

for example: m During the discussion phase, monitor and listen to the
« Speaking is the best way to learn a language groups. Remind students to use the key expressions.
« Everyone should do a sport

« Health is more important than money. = Stop the activity and ask each spokesperson/presenter

to report back the important points from the group’s

= Have a class vote on which topic to debate. discussion to the class.
= Write up key expressions on the board such as ‘l agree Tip: Vary the groups each lesson to allow students to talk
with you’, ‘l don’t agree with you because ..." and ‘I think ...". to different people in the class.

Ask higher level students for more ways to agree and
disagree in English.

W)

4 ) ( )
Glossary Think about

To communicate is to use language to exchange information and interact. m Before you do group work with your class,
try to imagine the activity in action. What do
you want the students to do? How will you
explain the activity? How will you organise
Monitoring is watching and listening to learners while they are doing an the groups? Will you set a time limit? How
activity but not leading them in the activity. We can find out what errors will you end the activity?

students make as they produce language by monitoring.

Comprehension questions are questions about a text. The questions can
help the students understand the text.

B After the lesson, think about what you would
Your objective is what you want your students to do. do differently next time.

To report back is to give information about a completed activity.

6 Help at hand Ideas for the developing teacher ~ © British Council 2011
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Topic 3 — English in the classroom

Why speak English in class?

Do you agree with Hanan and Kazimierz?

‘If the subject you are
teaching is English, then

you should always try to
speak in English.’

Hanan, Egypt

Getting started

You might feel nervous about using English in the
classroom. Start by thinking of some useful expressions for
you and your students to use. Write them down and practise
them. For example: ‘Good morning.’ ‘Turn to page 12.
‘Repeat this.” ‘Please close your books.” ‘Find a partner

and work in pairs.

You can use just a little English in each lesson, and
gradually increase it.

Try to use English in all stages of your lessons.

When you give instructions, demonstrate with humour and
gestures to make your message clear; a hand next to your
ear to demonstrate ‘listen” make a book with your hands
to show ‘open/close your books’. Use drawings and write
the phrase on the blackboard.

If you translate to make something clear, go back to
English as soon as possible and encourage your students
to do the same.

What do you think?

Kuheli from Zambia writes:

‘Students will think that
English is just for reading,

writing and practising
grammar points if we do
not speak it in class.’

Kazimierz, Malaysia

= Try to personalise your lessons by talking about your own
experiences. Perhaps tell your students about something
that happened to you recently. You can exaggerate and use
gestures; pointing backwards as you say ‘yesterday’ to
indicate it happened in the past, for example.

= Think about what younger children enjoy — games, songs,
stories, etc. Teach your students the language needed to
do these activities in English, for example, ‘It's my turn.’
‘Throw the dice.

= Encourage students to speak English to you and praise
them when they do.

= The beginnings and ends of lessons are a good opportunity
to chat more informally with your students; you can talk
about the weekend, or even the weather.

Using English in the classroom demonstrates that it really is
a language for communicating. If we prepare well, it is easy
to use a lot more English in our lessons.

My younger students love singing and chanting so we use songs and chants in English for all parts of the class routines.
| start each class with a ‘hello’ chant like this — Teacher: Hello students, Students: Hello teacher, Teacher: How are you?
Students: How are you? Teacher: Very well thank you, Students: Very well thank you, Teacher: | am too. Students: | am too.

With older students, | get them to make ‘classroom language’ posters. They write useful expressions like ‘Sorry I'm late;,
‘Can | have a pencil, please?’ ‘Have a good weekend, and ‘| don’t understand’ and draw pictures for each phrase. We put
the posters on the wall so there’s no excuse for not using English in class.

Help at hand Ideas for the developing teacher ~ © British Council 2011
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A classroom activity — talking about experience

Give students the language they need to talk about their own = Students ask and answer the questions in pairs.

experiences in English with this activity. = You could finish by saying ‘Hands up if you spoke English

= Write three yes/no questions on the board with the words at the weekend'. ‘Hands up if you ..." and indicate hands up
in the wrong order. For example: with a gesture.
« English/at/Did/you/speak/the/weekend?
« you/read/a/book/yesterday/Did?
« this/morning/for/breakfast/Did/you/eat/cereal?

Tip: If you are more confident at speaking then add more
information to your answers — ‘Yes, | did. | spoke to some
tourists in the city centre’. Encourage the students to do
= The students sort the words to make questions. (Did you the same.

speak English at the weekend? Did you read a book

yesterday? Did you eat cereal for breakfast this morning?)

= Now the students can ask you the questions. Answer either
‘Yes | did’ or ‘No | didn't”

4 ) ( )
Glossary Think about

A gesture is a movement of moving your hand or body to explain ideas. m When you plan future lessons, build up your
confidence by aiming to be a step ahead of

In personalised activities students communicate real information about your students.

themselves, e.g. talking about their favourite sport.

| |f you are following a text book or a syllabus

A syllabus is a list of language items in the order that they will be taught - X
and you know what is coming up, then look

on a course.
at future units — check the key language in a
A yes/no question is a question that can be answered by yes or no, dictionary and think about what instructions
e.g. Do you like chocolate? and conversations you will need in English
to introduce and practise the language, then
write it down.
U J \_ J
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Topic 4 - Teaching writing

Read these comments from teachers. ’ :
Do you agree? Marklng 11)'4

students’ writing

‘My students write for takes hours.’

homework, not in class.’

Aliya, Somalia
Kavi, Malaysia
How can we help our students to write well? A typical writing Writing
lesson could look like this: = Students can use the ideas that were written on the
. board earlier to write a first draft. They can use the model
Preparation to help them.

= What type of writing do we want our students to do,
(for example, a letter to a friend, a book review, a party
invitation,etc.)?

= Students now exchange their first draft with a partner and
check their partner’s writing. We can give students specific
areas to check, for example, that the correct information

= To introduce the topic we can ask students: is included, that the writing is organised into paragraphs.

» Have they received a letter (or email) recently? Students can also check each other’s spelling, grammar

» What books they are reading? and punctuation.

. ies?

Do they ever go to parties? m The students can write a second draft in class or at home

= Tell students to think about what to include in the to give to the teacher.

writing. For example, a letter to friend might include news,

questions, arranging a visit, etc.; a party invitation needs Correction

atime, a place, etc. = We can use a correction code to show students where they
= |n groups, students could make notes of what to include. have made mistakes, for example: Sp = spelling mistake,

One group writes their notes on the board. Can their WW = wrong word, WO = wrong word order, T = wrong

classmates add anything? Keep these ideas on the board tense, Pr = wrong preposition, Pu = wrong punctuation, /

for later. = missing word.
= We can show the students a model of what we want them = Then students can correct their own writing.

to produce (a letter, a book review, etc). We can look at the = We can collect common errors and write them on the board

kind of language used in the mogiel —is it formal or informal? for class correction.

What useful words and expressions can students use from

the model? We can focus on different areas or stages of writing in class

= such as collecting ideas, rewriting or correction. We can help

= We can look at specific parts of the model. For example: students with the process of writing by giving lots of

Are there any paragraphs? How many? How does the model  reparation before they produce a finished written piece.
text start and finish?

What do you think?

Anil from India writes:

Writing is something that has to be taught, even in your first language. You can'’t just tell students to write an essay;
they need preparation and more preparation before they write.

At the first stage of preparing to write an essay, | give learners the essay title and pieces of scrap paper. They have three
minutes to work alone, writing one idea on each piece of paper, before comparing in groups. Each group can then present
their three best ideas to the class. This means that everyone has many ideas to choose from before they start writing and
nobody can say ‘I can’t think of anything to write.

Help at hand Ideas for the developing teacher ~ © British Council 2011
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A classroom activity — parents never say

We can give students short, fun activities to get them writing. = |n groups the students write eight sentences that parents
This is a group writing activity that even lower elementary level never say.

students can enjoy. m Give a time limit of ten minutes. Tell the students that there

m Ask students what rules their parent set at home. will be a vote on the best set of rules.
Write some examples on the board, for example . ,
‘Come home before 9pm’ ‘Do your homework. m Each group sticks up the group’s rules on the board/wall.

m The class read all the different sets of rules and vote on

= Ask what parents never say. For example: which is best (not their own).

* ‘Please don't tidy your room’
« ‘Use the telephone a lot’ = [f correction is needed, you can leave the posters up and
« ‘Stay up very late.’ have a group correction session.

( ) ( B
Glossary Think about
A first draft is a first try at writing something. A second draft will improve m If you have a textbook, look at the writing
and correct the first draft. activities in the book. How can you adapt
these to make them more relevant to your

Formal words and expressions are used in some types of writing;

. S ) students?
for example, we can end a job application letter ‘Yours sincerely ...

B Ask colleagues how they teach and

Informal words and expressions are used in some types of writing; -
correct writing.

for example, we can end a letter to a friend ‘Love from ...".

A model is an example that students can use to help them with their own work.
U J . J
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Topic 5 — Teaching new language

We can introduce new language — a grammar structure, a
new tense or new vocabulary - in three stages: presenting,
then practising and finally using the language more freely.

‘I give students lots of

‘I present the target language controlled practice to

in a story or with pictures to

help them learn new

make the meaning clear to language.’

the students.’

‘When students are using
the language in pairs or

Joanna, UK

groups, | just listen and
Shakir Ahmed, Afghanistan don’t interrupt_’

Nery, Mexico

How can we teach new language like these teachers? m Use the board to show spelling or the correct form; for

There are many ways to present new language; for example, example: ‘subject + should/shouldn’t + bare infinitive'.

you can use a text, an object, mime, a picture, or a personal story. You can ask the students how to write the form or ask
) o ) questions to check understanding.
= Using a realistic context makes the meaning clear and

memorable. For example, if you want to teach ‘should’ Next, the students practise the language in a
and ‘shouldn’t’ to give advice, you could ask your students controlled way.

what they remember about their first day at school.
Then show a picture of a child who is going to change
schools because his or her family have moved to a
different town. What advice can they give to the child?

m You could ask students to write advice in pairs for a
younger sister preparing for an exam; for example,
‘You should study a lot’

= Help your students with examples of the target language; Finally, students use the new language in freer activities
for example, ‘You should be friendly, ‘You shouldn’t be such as a discussion, problem solving or role-plays.
late for class. Make suggestions and corrections. = The students could interview each other, giving advice

= You can model the language and the students repeat for different situations.
like this: = Move around the class and help only if necessary. Note
Teacher: ‘You should be friendly’ mistakes and correct them with the class at the end of
Students: ‘You should be friendly. this activity.

Listen and correct pronunciation if necessary. Many teachers find that the ‘present, practise, use’ method

gives them a useful framework for teaching new language.

What do you think?

Helena from Brazil writes:

| think drilling helps with pronunciation. It’s like training for a sport; you need to train your tongue muscles,
and repetition does that.

Choral repetition makes students feel safe while they are learning new language. Even if their pronunciation
is not perfect, they repeat with the group and don't feel exposed.

Make sure that you have different types of speaking practice in your lessons; too much drilling is very boring for students.

Help at hand Ideas for the developing teacher ~ © British Council 2011
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A classroom activity — Simon says

Play Simon says to teach new vocabulary to children and
adults. This activity uses physical actions to show meaning
in @ memorable way.

TeachingEnglis

= |f anyone does the action without hearing ‘Simon says ..
then they are out of the game and have to watch for anyone
else making mistakes.

= Give an instruction; the students do the action if you say, Tip: Adapt the vocabulary for your class; for example, you can
‘Simon says ..." at the start. teach cooking vocabulary (grate some cheese, slice some
. e bread, whisk an egg) to higher levels or action verbs (run, walk,
= |f you say, ‘Simon says, touch your nose’ or ‘Simon says, ;
s . sit) to lower levels.
touch your ear’ the students must do the action.
= But if you say, ‘Touch your eye’ the students don't do this
(because you didn’t say ‘Simon says ...).
= Begin by doing the actions with the students and gradually
they can do them just from listening.
( ) ( )
Glossary Think about
In choral repetition, the whole class repeats the teacher’s words. m What new language do you want to teach in your
2
In controlled practice, learners practise new language in a limited way. LR
In drilling, students repeat the teacher’s words. mitiowicanpyot|presentiic new EmgliEig 17 & RElkE
context to make the meaning clear and memorable?
In freer activities, learners practise English using the target . . )
language freely. ® How will the students practise the language in a
controlled way?
Modelling is saying a word or phrase clearly to the class to
demonstrate it. ® How will you check understanding?
The target language is the items of language that the teacher wants B What freer activities will your students do to use
the students to learn. the language?
U J . J
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Topic 6 — Developing teachers’ English

Many teachers would like to improve their English
and be able to speak it more confidently in class.

‘I can read and write English but
teaching the class in English is

difficult for me. | worry about making
mistakes in front of my students.’

Does this problem sound familiar? Do you sometimes worry
about your spoken English? It's a worry that lots of teachers
have, even if they don't always want to talk about it. There are
several things teachers can do to improve their English — here
are some suggestions:

Reading books, magazines, and newspapers increases
your vocabulary.

m Try to read a variety of texts — news and current affairs,
novels and non-fiction.

m You could exchange reading material with other teachers
or find it in local libraries or markets.

m Build a bank of vocabulary; use a dictionary and write new
words or expressions in a notebook.

Listening to television, radio or songs in English can give you
lots of language practice.

= Try to listen to English from various parts of the world to
hear different accents and vocabulary.

m You could invite an English speaker to talk with a group of
teachers; if possible, record them for listening practice later.

What do you think?

Geoffrey from Malawi writes:

Kuheli, India

Speaking English with friends and colleagues can really
help to build your confidence.

m Try to organise regular meetings and aim to include some
listening, reading and writing as well as speaking.

m You can talk about your classes and other common
interests; one idea is to read an article in advance, make
some notes and prepare to talk about it with the group.

= Concentrate on fluency rather than accuracy when
you are speaking.

m Speaking to yourself in English is also great practice.

Writing a personal journal helps you to write better in English
and practise using new vocabulary and grammatical structures.

m You can write about things that happened during the day,
or about an article or a radio programme in English,
for example.

Find and make opportunities to use your English and don’t
worry about making mistakes. As Daya, a teacher in Nepal,
says: ‘English is not your first language. You can be a confident
speaker without being perfect.’

| did not have a good formal background in English and lacked confidence so | decided to teach myself. Here is my
advice on how you can become a confident speaker of English. First, you have to expose yourself to English from
whatever source you can find. It could be the radio; it could be tourist information leaflets.

Read a lot! Read magazines, comics, international newspapers, even local newspapers. Don't feel embarrassed about
yourself when you speak in English. You will only get better at speaking if you continue speaking.

Help at hand
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A classroom activity — the word bag

Use this activity to help your students learn and revise m Use the word bag to revise the words. For example,
vocabulary. Try the same activity if you meet with other give each student a card; they find a partner and give
teachers to practise English. a definition of the word and their partner has to try to

= You need two large envelopes and some pieces of guess what the word is.

card or paper. m Partners swap cards and find a new partner to give a
definition to.

= Write on one envelope ‘Blank word cards’ and ‘Class word
bag’ on the other. m Keep swapping partners until everyone has had a chance
to speak with several other students.

= Cut up lots of small pieces of card and put them in the
‘Blank word cards’ envelope.

= |n every class, a different student is in charge of the ‘word
bag’. They take the envelopes at the beginning of the class
and write all the new vocabulary on separate blank word
cards and put them into the class word bag envelope.
If this isn't practical for your group, the teacher can do this.

( ) ( )
Glossary Think about
Accuracy is how correctly a learner uses the language. m What books and magazines can you find to read?
Fluency is how well a learner communicates meaning — ® What opportunities do you have for regular listening?

mistakes aren’t important.
® Can you follow events in the English-speaking world using

Revising is practising language that learners have h .
91sp g languag newspapers, radio or television?

seen previously.

® Can you find good speakers of English to record or to practise with?

m Could you keep a notebook, and have a dictionary ready, to record
and learn new words and expressions?
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Topic 7 - Storytelling

Read these comments from teachers.
Do you agree? ‘’‘m not sure how to
use stories with older

learners. Do they want

stories to young children.’

Jagan, India
Juan, Venezuela
How can we use storytelling effectively in class? Older learners need a reason to listen to a story.
i . . X = Tell students three stories about your life, two true and
Young children usually love listening to stories. one false. They listen and decide which story is false.

= |ntroduce a story with props. Use the cover of a storybook,
puppets (use an old sock or a face on a stick) or simple
drawings on the board.

= We can give two different endings and the students
discuss which is correct.

= Students can listen to a story then try to retell it in groups;

= A picture book can be in any language - just use the
each person takes turns to say one sentence.

pictures. Remember to hold up a book for all to see.

= Get the children’s attention by saying and miming = Give students‘ques_tions to answer befpre they h_ear a §tory

‘Eyes on me. Ears open. Mouths closed!’ (fo_r example, ‘Why isa boy_ sitting o_ut5|de the _pr|nC|paI S
. ) ) o office?” ‘Who’s wearing a pink bow tie?). They invent a story

= By telling a story with feeling you can really bring it alive through their answers (for example, ‘A boy is waiting to be
for the students so that they feel they are in the story. punished by the principal. The maths teacher is wearing
Use different voices and actions. Practise your story a bow tie"). Students want to hear the ‘real’ story after
before presenting it. inventing their version.

= Encourage children to join in with actions and repeated = Reading stories or novel extracts can be part of a project.

phrases. Translate or explain new words if necessary. It could include finding information about the author, writing

= Draw the main characters on the board; each time the a book review, talking about favourite types of books,
children hear the name they have to point to the character. making a quiz about the characters in a story, and writing

. ) . a short story.

= Mime closing a book (or close a real one) for silence.

= What did the students like about the story? Do they have
any similar stories to tell?

Storytelling doesn’'t need lots of resources but it can provide
lots of language practice for all age groups.

= Retell a story in a future lesson and encourage the children
to join in a little bit more each time you read it. Read stories
with repeated phrases like ‘The Three Little Pigs’ and ‘The
Very Hungry Caterpillar’.

What do you think?

Sharka from Czech Republic writes:

Practise telling stories for young children in front of a mirror. You need to find the right pace and know which words to
emphasise (and maybe which to translate or explain) to bring the story alive.

Telling stories and anecdotes forms an important part of our everyday communication; what we did at the weekend,
the latest news, talking about films ... Everyone loves a good story — children, teenagers and adults.
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A classroom activity - the story grid

This is a low preparation activity to use with teens and adults.
Students create a short story in small groups. They don't
write it.

= Draw a 4x4 grid on the board and then put one word
in each box.

= |nclude people and place names, verbs, nouns, adjectives,
etc. Add some words to make the story more exciting
such as ‘crime’, ‘love’, ‘hate’, ‘murder’, ‘robbery’, ‘broken-
hearted’, ‘treasure’.

= |n small groups, students create a story. They can use
any language they want to but they have to include all
the words in the story grid.

= Give help to the groups as they create their stories.

= They can retell their story to you, the rest of the class
or to other groups.

= Have a class vote on the best story.
Tip: Note errors to write on the board for class correction later.

——
Jungle plane Amazon crash
Tony survive insects snakes
Jayne lost knife run
criminal Ben biologist rescue
( B ( B
Glossary Think about
Miming is demonstrating something using actions, not words. ® Which stories do parents tell to their children?
. . Could you borrow picture books (it doesn't matter
Props are things you can use in your classroom to help you tell a hat | th d it E
story or set the scene for an activity. Ul an_gua_ge DU S I 1Y L) BEISelr
storytelling in class?
A project is a series of activities where students work together on . _ _
a specific topic. For example, a group of teenagers produce a poster ® Ask other teachers which stories their students have
and give a talk about using social networks such as Facebook. enjoyed. Do they have a copy you could borrow?
. J . J
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Topic 8 - Finding and creating resources

Many English teachers don’t have resources such as
posters, photocopies, internet access or even books.

Read these comments from teachers. Do you agree with them?

‘When there are no
‘You don’t need new materials the teacher

technology to create an

and the students are
effective English lesson; the main resource.’

you need imagination.’

Geoffrey, Malawi

Kuheli, India
What can we use to help us teach English? = Ask your students to find newspaper articles to discuss
= Draw or cut out pictures from magazines to present new in class.
words and revise language (for example, numbers, letters, ® We can even use old newspapers as craft material and tear
sports, daily routines, greetings, etc.). Stick the pictures on it into shapes to make vocabulary items.

card if possible to make reusable flashcards. . o .
m Ask students to collect authentic materials in English

= Use yourself and your students as teaching aids; such as train timetables or application forms to practise
for example, you can teach clothes, describe where dialogues in different situations: ‘When is the next train
things are, and practise parts of the face using the people to ..?" ‘What's your surname?’
in the class.

) ) ) . . = Students can bring in a picture to describe or a photo of
= Mime actions (sleeping, cooking, reading, etc.) and ask the their family to talk about.

students to guess where you are and what you are doing. ) )
) ) ) = Use objects in and around the classroom to represent
= Use your voice. Beginners can listen and repeat new words. words: ‘This table/pencil/chair is an animal. It can swim
Higher levels can listen to the teacher then talk about their but it can’t walk_ It's a .7’
own experiences. ) R
. Be creative with limited resources and use your students’
= Students can learn new songs and chants by repeating knowledge and creativity to actively involve everyone in
each line after the teacher. Adding actions to songs is fun learning English.
and makes them easier to remember.

What do you think?

Dario from Argentina writes:

| make flashcards from old magazines and books to help me teach English. | also draw stick figures (on the board or on
cards) to show people doing different actions or in different situations. I'm a terrible artist but my students have fun
guessing what my drawings mean! | paste the pictures onto card and keep them in a folder so that we can use then again
and again. | use flashcards to teach new language or to have fun with English in class. Here are some ideas ... Show the
class ten cards then mix them up and remove one — ask which one is missing. Show the students ten cards then turn them
over and ask them to remember the pictures. Students work in small groups to invent a story about five picture cards.
Hold up two pictures of famous people and ask the students to invent their conversation.
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A classroom activity — a back-to-back game

You can use objects in and around the classroom = Tell more advanced students that they can't use the
to practise giving and understanding instructions. name of the object. This is good for practising adjectives;

m Ask students to collect a few things in the classroom Put the long, black thing next to the soft, round object.

(pencils, erasers, pieces of chalk, stones, leaves, etc.).
= Place the students in pairs back to back.

= Student A has to place his objects in a pattern and then tell
his partner what order they are in. Student B has to listen
and recreate the pattern.

-

Al

iy

2

)

3
Q‘/ > )

4 )
Glossary - ~
Authentic material is taken from real-life written or spoken Thlnk abOUt
English; for example, a native speaker talking, a newspaper article,
or a radio programme. It is used with learners without changing the ® How could you use a newspaper as a teaching resource?
language level, but with appropriate tasks for the learners.
L ® Can you cut out pictures of people and ask your students
A chant is similar to a song; a chant has rhythm but no tune. to describe what they are wearing, doing or saying?
Dialogue is conversation. ® Perhaps there are photographs that would prompt your
Flashcards are pictures on cards to help students to understand students to discuss recent news or sports events.
new vocabulary without translation.
Y ® Children could use pieces of newspaper (and their
Presenting language is introducing new language. imagination) and tear out shapes of animals or favourite
food and talk about them with their classmates.
Revising is practising language that learners have seen previously.
U J U J
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Topic 9 — Teachers supporting each other

How can we support each other to
learn and develop as English teachers?

Read these comments from teachers. Do you agree?

‘| feel more motivated
if I can talk about my

classes with other
teachers.’

Rafael, Angola

We can share materials such as flashcards, wallcharts,
pictures and games with other teachers. Think about where
and how to store your shared resources in your school.
Can they be organised into different levels or ages?

We can talk to colleagues about how to adapt teaching
materials to use them with other students; for example,
flashcards for presenting new vocabulary with one class can
be used as a fun way to invent a story with another class.

Teachers can help each other by observing each other’s
classes. Have a specific focus in mind such as: ‘Please watch
the way that | give instructions. How can | do this better?’

Some lucky teachers are able to participate in meetings,
events and organisations aimed at professional development;
for example, an international conference with teaching
experts as speakers.

Teachers working in schools close to each other can form
small groups and meet up every month or so. Have a topic
for the meeting such as ‘large classes’ so that everyone can

What do you think?

Lyutfiya from Tajikistan writes:

‘New teachers can
learn a lot from

more experienced
colleagues.’

Moya, Mozambique

bring ideas about large classes, share their problems and
hopefully offer solutions.

You can organise meetings with fellow teachers in your
own school to discuss ways to improve your teaching.
Sometimes teachers just need to talk to someone who
understands the stresses of long hours and large classes.

New teachers in particular may want to share problems
and seek advice from more experienced colleagues, senior
teachers or head teachers.

Another idea for novice teachers is to ask for a more
experienced teacher to act as your mentor — your
supporter and guide.

If teachers help each other with materials, ideas and
advice we can provide more effective English classes.

Last year | had a class of five-year-olds and | had no idea how or what to teach them. | asked an experienced lower primary
teacher from my school if | could watch his class. | wanted to know what activities he did with kids who can't read or write
and how he managed the class. | learnt a lot from that lesson — how to tell a story, play games with flashcards and how to
get the students to pay attention by praising good behaviour. The following week my colleague observed me teaching an
adult exam class. He wanted to see how | helped the students with their writing skills.
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A classroom activity — noughts and crosses

You can use noughts and crosses to revise verbs or other
language. You and your colleagues can adapt this game for
other levels and ages by changing the words or instructions
(phrasal verbs, prepositions, write sentences in the past or
future, etc.).

= Draw a 3x3 grid on the board like the one below.

= Divide the class into three different teams and write a
symbol on the board to represent each team like this:
Team 1 =X,Team2=0,Team3 =$

= The teams take turns to choose a verb and write a sentence
on the board to illustrate it, e.g. ‘go’ — | go to school by bus.

= |f the sentence is correct they write their symbol in the
‘go’ box.

m [f the sentence is incorrect, the next team has a turn and
may choose any box.

m The aim is to get three boxes in a row horizontally, vertically
or diagonally.

m Each team should work together to prepare their sentences
and select a writer to write the sentences on the board.

Tip: Pre-teach useful language which can be used during the
game, e.g. ‘It's our turn’; ‘We give up.

Flashcards are pictures on cards to help students to understand
new vocabulary without translation.

Noughts and crosses is a game where players usually put crosses
and circles in square grid of nine spaces; the objective is to get a
row of three crosses or three circles. Also called tic-tac-toe.

A swap shop is a meeting where colleagues exchange things
or ideas.

A wallchart is a poster with pictures and words to help teach
new language.

>< walk run
play swim jump
kick dive hop
( ) ( )
Glossary Think about

What can you do to help other teachers? What help do you
need to improve your teaching? Here are some ideas.

m Set up an observation with a colleague. Talk about what to
observe before the lesson. Later, listen to the observer's
comments and suggestions.

®m Arrange a meeting with your colleagues or teachers from
local schools to discuss common issues.

B Organise a swap shop with a few teachers. Each teacher
brings one teaching idea or resource to share.
. J
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Topic 10 - Teaching listening

How can we teach listening
in the English classroom?
Read these comments from teachers. Do you agree?

‘Many teachers think that
listening comes naturally, but

in fact it’s something that can
be learnt. We can teach our
students how to listen.’

Kazimierz, Malaysia

We need to find a variety of material for listening and we don’t
always need technology. Here are some ideas to help give your
students listening practice.

If you have a coursebook but not the CD or CD player, you can
bring the audio scripts to life by acting them out.

We can adapt coursebook audio scripts by changing names,
places and details to make them more relevant to our students.

Students could interview a visitor, a different teacher or each
other in English.

You should use English in class as much as possible so your
students get maximum listening practise.

If we have audio facilities in class, we can record native
English speakers or good English speakers. We can play
clips from radio and TV programmes as well as simply using
coursebook listening activities.

We need to give students a reason to listen.

What do you think?

Paulo from Brazil writes:

‘If you don’t have
audio facilities you can

still do listening practice
in class. You just need to
be inventive.’

Zalmina, Afghanistan

Give activities before, during and after listening so that
students are not just listening but doing something with
what they hear.

Listening skills we can practise include;
« Predicting: What words do you think you will hear?
« Listening for the main idea: What are the speakers
talking about?
« Listening for details: What specific information do you hear?

Authentic listening materials, such as a radio or TV weather
report, give students experience of hearing ‘real” English.

Authentic material often has quite advanced language. If we
use a difficult listening text we can give our students an easier
activity to suit their level.

We can find or create different types of listening materials for
our students and teach them the skills they need to become
good listeners.

I have a coursebook but no audio, so | become the CD player! | choose an audio script with two characters, and when | read
the text, | stand at the front of the classroom. | write the names of the characters on the board — left and right. So when
character A speaks | wave my left hand and when character B speaks | wave my right hand.

| repeat for a second time, and then | repeat it again for the last time. By the end the ‘CD player’ sometimes gets tired and

the voice gets quieter ...

As the narrator, you are in complete control of the listening text. You can even change the one in your book to make it more

interesting for your students.
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TeachingEnglis

A classroom activity — describe and draw

This is a fun listening activity for all ages. The students have a

real reason to listen and also to ask questions. In this example,
the students draw an animal but you can choose any drawing

for your students to describe.

= With students in pairs, one person in each pair draws an
animal and then describes it in English to the other.

= The student who is listening can ask questions, and try
to draw the same animal without seeing the picture.

O

\/

SN—y

Glossary

The audio script is the written words of a coursebook listening
text. Often at the back of the student’s book.

Authentic material is taken from real-life written or spoken
English; for example, a native speaker talking, a newspaper
article, or a radio programme. It is used with learners without
changing the language level, but with appropriate tasks for
the learners.

A native English speaker is a person who speaks English as
their first language.

Pairs are groups of two students working together in class.

Skills are abilities. We talk about the skills of reading, writing,
speaking and listening.

m Set a time limit and then let students compare their animals.
The results are usually very amusing - and creative!

Tip: Demonstrate the activity with a student before you put the
class into pairs.

Think about

B How can you find and create listening materials for
your students?

m Can you add variety by sharing materials with other teachers?

m What activities can you give your students before, during
and after listening? Look at examples in coursebooks or
invent your own.
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Topic 11 - Flexible activities

Read these comments from teachers.

Do you agree with them?

‘We need activities to
practise speaking, listening,

reading and writing that we
can use with all our classes.’

Kai, Kazakhstan

Flexible activities that we can adapt to use with various levels
and different ages are essential when we have limited
resources and large groups. Here are some simple activities
that can work at all levels.

A chain story involves your students working in small groups
to invent a story.

= One student starts a story and the others listen.
Then everyone take turns to tell bit more of the story.

= For lower levels, cards with pictures or words can help
tell a story.

= Encourage your students to use their imagination. Telling stories
is good fluency practice so don’t worry if you hear mistakes.

= Areferee in each group can make sure students take turns
and speak in English.

= Set a time limit to control the activity then ask a few groups
to tell their stories to the class.

= Students could write the story their group created, either
in class or for homework.

What do you think?

Lyutfiya, who teaches in Tajikistan, writes:

‘Story telling, dictation
techniques as well as songs

and poems can be used
with all ages and levels in
the English classroom.’

Rafael, Argentina

A dictogloss is a very flexible type of dictation which involves
listening to the teacher, speaking in groups, writing and checking.

m The teacher reads a short text to the students, who just
listen. The teacher reads the text again, and the learners
take notes. Then they work in groups to recreate the text
from their notes.

= To check the groups’ texts, volunteers can write the text on
the board sentence by sentence while their classmates make
any necessary corrections. The students don’t have to use
exactly the same words as the original text but their writing
must have the same meaning and use correct language.

= For lower levels, you can help students by giving them the
text with words missing and they have to fill the gaps.

Songs and poems are usually very memorable and good fun.
They can be used with older students as well as children.

= We can ask students to listen for specific words or
grammar structures.

= Students can learn a song or poem, complete the words
or discuss the theme and write down the story in their own words.

= Younger learners often enjoy singing along to songs
with actions.

= Find out what songs your students like but check that
the words are suitable before you use them in class.

Adapting these activities for your classes can help students at
various ages and levels to practise different skills in English.

A ‘find someone who’ activity is really versatile. It's a speaking activity that you can use to practise any language. The
students have to try to find someone in the group who matches a description. | used this ‘find someone who’ to practise

using the present perfect for experiences:

On the board | wrote:

« find someone who has been abroad

« find someone who has eaten something really strange
« find someone who has done a bungee jump

The students made questions (‘Have you been abroad?, etc.) and then, in groups, ask each other the questions. You can

choose the language you want to practise with lower or higher levels.
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A classroom activity — vanishing dialogue

The students invent a dialogue then try to repeat it from u
memory. This activity works well with all ages and levels.

m Draw two faces on the board; students invent names for L]
them. Ask the class to invent a short dialogue between the
two people. Write the dialogue on the board as you build it
up with the students.

= Drill the dialogue. One side of the class takes the role of
each person. Swap roles and drill again. With younger
students, add silly voices to keep it lively and interesting.

= Remove a word or phrase and drill again. Students have
to remember the dialogue without the missing words.

Gradually remove more words until all the dialogue has
gone. Drill each time you remove a part of the dialogue.

Put students into pairs. Can they remember the
whole dialogue?

= |n groups, students write a similar dialogue. Monitor

and help.

Students could then act out their dialogues in front of
the class.
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Glossary Think about
A dialogue is a conversation between two people. ® How could these activities fit with your
teaching plans?
In a dictation, the teacher reads a text; the students listen and write.
Ina drill the student N d ® What other flexible activities can you
n a drill, the students repeat the teacher’s words. share with your colleagues?
Fluency is how well a learner communicates meaning — mistakes are not important.
Monitoring is watching and listening to learners while they are doing an activity
but not leading them in the activity.
U J U
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Topic 12 — Making lessons motivating

How can we make our students interested in learning English?

Read these comments from teachers. Do you agree with them?

‘We have to find out
what our students are

‘My students don’t see any practical . :
interested in to create

motivating lessons.’

uses for English in real life so they
are not motivated to learn.’

- Nery, Mexico
Agar, Ethiopia
Why learn English? How can we plan interesting and varied activities?
= We need to give students a reason to learn and show them = During the course, ask what classroom activities your
how English is useful; for example, in education, work or students find most useful. Use this information to help you
travel to other countries. plan lessons that are relevant to your students.
= Students need to feel that English is ‘real’ and they can = Plan some pair work. For example, tell each student to find
use it. Inviting a native English speaker to chat with your out three things that their partner did at the weekend; they
class is a great way to show this. must ask and answer questions to find the information.

= Students can work in groups. Give different roles to suit

ivating?
How can we make lessons motivating? students’ abilities and personalities. For example, a project

= We can find out what the students are interested in and about animals where some people design a poster, others
then use this in class; for example, a World Cup project write descriptions and others interview classmates about
for football fans, understanding song words for teenagers, their favourite animals.

games for young children.
How can we involve students in their learning?

Where can we find motivating resources? ; .
9 = Students can make materials for others to use in class;

Motivating resources don't have to be expensive or high-tech. for example, questions about a text, word puzzles, mini

We can find them anywhere. vocabulary or grammar tests.

= We can ask students to collect materials to provide the = Giving homework helps students understand that learning
class with free but stimulating resources. also continues out of the classroom.

= Ask students, their parents, or other teachers to bring in old = We can encourage students to keep vocabulary records,
toys for primary classes. We can use the toys as puppets for and to read at home.

dialogues, to identify colours or animals, etc. . n
We can keep our students motivated by explaining why

= Students can bring in pictures from home (for example, learning English is beneficial and using relevant materials
of a favourite person) to talk about to the class. and activities in class.

What do you think?
Saba from Pakistan writes:

As teachers, we understand why we do certain activities, like working in pairs or groups. However, these reasons are not always
clear to our students.

We may need to explain why we do these things in class; for example, we can tell the students that pair work gives everyone a
chance to speak, rather than individuals talking to the teacher or the teacher talking to the class. We can also explain that when
students work in pairs or groups, they are concentrating on fluency and it is not too important if they make or hear mistakes.
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A classroom activity — student feedback

Use this activity to help students think about what they like = To finish the activity, you could ask two or three groups to
doing in class, why they are learning English and how they tell the class about ways to practise English at home (for
can learn outside the classroom. example, reading, writing vocabulary records, etc.).

= Write the sentences below on the board. = Plan to include more activities that the students find useful

= Students copy and complete the sentences. in future classes.

Encourage them to be honest. Tip: If your class doesn’t have writing materials, invite students
from different groups to complete the sentences on the board.

= |n groups, students compare their answers. Are they similar Do their classmates agree?

or different?

= Walk around the class; make notes of students’ opinions.

1 The most useful activities in class for me are

2 In class I don’t like

3 This year I'm studying English because

4 To learn English at home I can

( ) ( )
Glossary Think about
Fluency is how well a learner communicates meaning ® Why are your students learning English? Do they
- mistakes aren’t important. need to pass a specific exam, or will they need it

. . for future studies or for work?
Learners in threes or a class separated into two are examples of groups.

Students can work together on an activity in groups. = Ask your colleagues how they motivate their

A native English speaker is a person who speaks English as their StUde_”tS - the_ bes? ideas are the ones that will
first language. work in your situation.

Pair work is when two students working together in class.

A project is a series of activities where students work together on a
specific topic. For example, a group of teenagers produce a poster
and give a talk about using social networks such as Facebook.
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Topic 13 - Teaching reading

How can we teach reading in the English classroom?

Read these comments from teachers. Do you agree?

‘We have to teach students

‘We need to show our students how to read and tell them

different types of reading

not to worry about trying

4
material such as newspapers, to understand every word.

magazines and books.’

Shamin, South Africa

Alexandra, Tanzania

We can help our students to become better readers by giving = Students return to the text, this time reading for specific
them activities before they read, while they are reading and details. We can ask them to find dates, names or other
after they have read a text. information; for example they could answer questions,

The reading sKills our students need to practise include complete a chart or check true/false sentences.

predicting, reading to understand the main idea and reading

2 . After
for specific details. ) o )
= Post-reading activities help students to think about what
Before they have read and then use their own ideas. For example,

students could prepare questions in teams about a story
they have read or you could follow up a newspaper article
with a discussion of similar local events.

= To help students predict we can discuss what might be
in a text, guess what vocabulary is in the text or write some
questions we hope the text will answer.
To help our students become confident readers, we need to
While work with a variety of texts in the classroom and practise

= The first time students read the text we can set a few reading skills.
general questions to help them with the skill of understanding
the main idea. Students can read quickly in silence before
discussing the answers as a class.

What do you think?
Raul from Cuba writes:

At the small school where | work, the director gave his own magazines to the library. The teachers made copies of
interesting articles and prepared some activities (questions, true/false statements, etc.) to use with each one. We use the
copies with different classes and write the activities on the board. We even use the same articles with many levels. We give
a really simple activity to low levels and with advanced students we think of a more difficult task.

Some advice: set time limits when students are reading to understand the main ideas of a text — this means they don’t have
time to think about understanding every word.
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A classroom activity — a reading lesson

You can use this reading activity with a story, a coursebook
text, a magazine article or newspaper story.

= Write the title of a text on the board. Ask students where
the text is from (a book, magazine, newspaper, etc.).

= |n pairs, students look at the title and predict what
vocabulary is in the text.

= Ask one pair to write their vocabulary list on the board.
Invite others to add to the list.

= Students read the text quickly in silence. Can they find any
of the words from the list on the board? Invite students to
the front to cross off the words they found.

Students read the text again and in pairs make a note of any
names, humbers, and dates they see. Set a five minute time
limit. Ask a volunteer to list the names, etc. on the board.

Cover the text, and in pairs, students try to remember what
the names, numbers and dates refer to. They should look at
the text only if necessary.

Walk around the class and help with vocabulary.

Write ‘Was this story/article interesting? Why/why not?’ on
the board. Students discuss the question in small groups.
Students could also discuss a different question, more
relevant to the specific text.

( ) ( )
Glossary Think about
Pairs are groups of two students working together in class. ® Find a text that you think will interest your students.
Predicting is thinki b h ¢ bef i Plan some ‘pre-reading’, ‘while reading’, and ‘post-
redicting is thinking about the content of a text before you read it. reading’ activities to try in class.
Skills are abilities. Reading skills are abilities that we can practise to X . L
help us to read well. m After the class, think about VYhICh activities worked
well or what you would do differently next time.
True/false sentences are sentences about a text. The students decide
if the sentences are true or false by reading the text.
U J U J
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Topic 14 - Error correction

When and how can we correct our students’ speaking errors?

Read these comments from teachers. Do you agree?

‘I worry that my students

won’t learn if | don’t
correct all their errors.’

Sami, Palestine

Why do students make errors?
= Students sometimes use language forms and structures
from their first language when they speak English.

= Perhaps students make errors because they are tired and
find it difficult to pay attention.

= When many students are making the same errors we may
need to review that part of the lesson.

= Errors are a natural part of learning. Students try to say
something but may not get it right first time.

When should we correct errors?

= When we do a class activity that practises fluency
— for example, a discussion — we can pay attention to

‘My students make lots
of errors when they

speak but I'm not sure
how to correct them.’

Aysegul, Turkey

How can we correct errors?
m A shake of the head or raised eyebrows can show a student

that he or she has made an error.

We can use hand gestures; for example, point behind you to
show that a past tense is needed.

Remember to give the student time to think and to correct
his or her error.

We can correct what the students said like this:
Student: ‘I go to the shop yesterday.
Teacher: ‘... went to the shop yesterday.

communication and not worry abot errors. = We can note errors and ask students to correct them after
= A class activity that practises accuracy — for example, the activity.
students performing a dialogue that they have

- ) = Students can choose a secretary to listen and note errors
prepared — needs more attention to error correction.

during speaking practice in groups. The group corrects the
= |f we correct too much our students may worry about errors later.

. ) |
making errors and decide not to speak! = Another correction method is to record students speaking
® Praising good use of English rather than correcting errors and then ask them to listen and try to correct any errors.
can be very effective. This shows students that they are

using the language correctly. Errors give teachers essential information about where their

learners are, and what needs to be done next. We can help
students learn from their errors by correcting them (or not) in
different ways.

= Often students have clear ideas about correction. We can
ask our students when and how they like to be corrected.

What do you think?
Anup from India writes:

We need to remember the difference between a mistake and an error. The main difference is that mistakes, when attention
is called to them, can be self-corrected; an error cannot.

Often when a learner produces accurate language, they aren’t sure that it's right. The teacher might think that the student
‘knows’ that piece of language, when really the student was just experimenting or trying to communicate with the new
language. By praising this good language use, the teacher shows that the language used was correct. Now students know
that they can say it the same way again in the future.
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A classroom activity — team correction

This activity is a fun way for students to correct their own errors. = |n teams, the students try to correct the sentences.

= Students do a speaking activity; for example, a discussion m The teams take turns to choose a sentence to correct.
in groups. Give a point if they get it right.
= Walk around the class quietly and take notes on the m The winner is the team with the most points.

mistakes you hear.

= At the end of the activity or next class, write sentences on
the board with the errors you noted from the previous class.

We will bake a cake tomorrow

My friend has gone on holiday

{V)'

the shop yesterday

4 ) 4 )
Glossary Think about
Reviewing is practising language that learners have m Think about how and when you correct your students when
seen previously. they are speaking.
Fluency is how well a learner communicates meaning — ® Do you use gestures to show errors?

mistakes aren’t important.

. ® Do you give your students the chance to correct their errors?
Accuracy is how correctly a learner uses the language.

B How do you like your errors to be corrected
when you are speaking a foreign language?

. J . J
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Topic 15 - Using the board

Read these comments from teachers.
Do you agree with them?

‘I feel my board is too
untidy. I'd like it to be

well organised and clear.’

Girish, India

How can we use the board to help us give
effective classes?

Look at this list of ideas.

= |s your writing on the board tidy and the correct size?
Do you write in straight lines? Can everyone see what
you've written? Check by looking from the back of the class.

= As you write on the board, turn around frequently to check
on the class. If possible, write texts or exercises on the
board before the class starts.

= Make sure you turn to face the class when you speak.

m |s your board organised? Some teachers write a list of the
class activities on one side of the board, use the other side
for vocabulary and the middle section for writing and
rubbing off as necessary.

m Ask ‘Can | clean the board?” before cleaning. Remember
to clean the board completely for the next teacher.

= Reinforce your spoken instructions by writing page
numbers, exercise numbers and homework on the board.

= Using different colours can draw attention to specific language.

= Use the board for drawing stick people to tell stories or
present new language. Use speech bubbles and symbols
such as ‘I and “?". Number pictures to help students follow
and recall the story.

What do you think?
Luis from Argentina writes:

My board work was a disaster. | had very large writing.
| often had no space on the board later in the lesson so
I had to write very small words in the corners of the board.

By dividing the board into a four box grid at the beginning
of the lesson | solved this problem!

‘Where there is a
shortage of resources

in the classroom, the
board is responsible for
the success of a lesson.’

Ridha, Tunisia

= Draw a spidergram on the board to present or revise
vocabulary. Students add more words related to the topic.

= Display posters, flashcards, maps, and pictures by sticking
them on the board.

= Students usually like to write or draw on the board. For
example, groups race to write words connected to a topic —
each group has a section of the board. Have a space at the
bottom of the board where young children can reach to write.

= Play games such as hangman, noughts and crosses, and
pictionary (draw a picture and guess the word) on the board.

= Use the board for discipline. Write the name of a badly
behaved student on the board. Remove the name when the
student behaves well. With young children, draw a happy
face and a sad face. Add names under the faces for good or
bad behaviour.

= Copying from the board can calm an overexcited class.

The board can be a really useful resource. We need to be
organised and include board work in our lesson plans.

Now | write smaller to fit into each box. As a result, | have
both more space and clearer writing. I fill one box at a time
so there is lots more space. | can clean just one box if |
need more space.

It really

works !
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A classroom activity — stop the bus!

Play this game on the board with any age group or level by
changing the category headings.

= Draw a table like the one below on the board. In teams,
students copy it onto a piece of paper.

m Choose a letter. Each team writes one item beginning
with that letter for each category.

= The first team to finish shouts ‘Stop the bus!’ Everyone must
stop writing now.

= The winning team write their words on the board (see below
for example).

m Give ten points for each correct word. The other teams
score ten points for each correct word that is different
from the one on the board, and five points if they have
the same word.

= Repeat with a different letter.
= The team with the highest total is the final winner.

Tip: Reduce the number of categories the teams have to
fill for ‘difficult’ letters.

Animals | Colours Food | Clothes | Countries | Sports | Total
T | Tiger | Turquoise | Tuna | Trousers [ Tunisia | Tennis 60
( ) ( )
Glossary Think about
Flashcards are pictures on cards to help students to understand new vocabulary Sit down in one of your student’s
without translation. chairs after the class and look at
the board.
Revising is practising language that learners have seen previously.
| |s it organised?
A spidergram is a spider-shaped diagram with the main topic (for example, ‘clothes’) in
a central circle and related words as ‘legs’ (for example, ‘get dressed’, ‘put on’, ‘take off’). m [s the writing clear?
B Could you present the information
@ @ in a clearer way?
m Does the board give you a clear
idea of what the lesson was about?
U J U J
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Topic 16 — Developing as a teacher

Read these comments from teachers.

Do you agree?

‘l want to learn more
about teaching and

language learning but I'm
not sure where to start.’

Yolanda, Mexico

What can we do to develop professionally?
Here are some ideas.

= Talk to other teachers. The staff room is a great resource
—it’s full of teachers with ideas that you can borrow to try
with your classes.

= Keep a teaching diary. After each lesson, makes notes on
what you learned about your students, yourself, teaching,
and the English language. List simple personal goals such
as trying group or pair work.

= Read about your profession in teaching journals, books,
online articles, blogs, etc.

= Try a blind observation. This is good if you don’t want
someone to watch your class at first or if it’s diffcult to
find a time when someone can watch you teach. The
teacher tells the ‘observer’ (a colleague) about the lesson
she is going to teach and describes one or two areas that
she wants to improve (for example, instructions). She then
teaches the lesson (without the ‘observer’). After the
lesson, the two colleagues have feedback, paying
particular attention to those one or two areas.

What do you think?

Osman from Turkey writes:

‘Developing as a teacher
is important but | don’t

have the time or the
money to do a course.’

Rashid, Pakistan

= Try team teaching. Plan and teach a lesson with another
teacher. Decide who is going to teach which parts of the
class. This is a great way to learn about different ways of
teaching from each other.

m Give a session/workshop at your school. Choose a topic
that interests you, such as creating resources. Do some
research and plan what you want to say to your colleagues.
Give teachers ideas for activities to use in class.

= Start a professional community with colleagues. You can
meet (in person or online) to exchange teaching tips, share
resources, compare experiences, and work on projects
together (for example, improving English). The community
can be just two people or as big as you like.

= Think about professional training. You could learn to be a
teacher trainer or an online tutor. Perhaps your school can
help pay for training courses (some online courses are free).

Be open to trying new ideas and look for ways to learn more
about your profession. Developing professionally can make
your job more interesting and improve your teaching.

Do you know what a PLN is? It means Personal Learning Network. A PLN is a group of people that can help you to develop

and learn.

Many people nowadays associate PLN with the connections made online with other teachers; for example, through blogging,
Twitter and Facebook. However, we sometimes forget the most important people in our PLN - the people we work with
every day. They know the context we work in and they can be the most useful source of advice and support.
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A classroom activity — learner diaries

Learner diaries help students to think about their learning = Check the diaries as students are writing or collect them
and provide information on their progress. They can also to read from time to time. Write comments if you like.
help the teacher to see what activities work well and not so

well in class = With a large class, correction may be impractical but give
’ students help with writing if needed.
= Students can use the back of their notebooks as a diary.

Or fold a sheet of paper into a z-shape to make a six-page

diary.

= At the end of each class give the students five minutes
to complete sentences in their diaries (see below for examples).

Today I learnt...
One thing I said very well in class today...

One mistake I made today...

One activity I liked in class today was...

In the class today I didn't like...

e
Think about
a )
B Write a list of three ways that you want to
Glossary develop as a teacher:
A teaching diary is a record a teacher keeps of their classes — what worked
well and what didn’t and notes about classes. 1 O

A lesson observation is where one teacher watches another’s lesson to give
feedback and advice to help the teacher develop. A blind observation is 9 J
one type of observation.

Team teaching is when there are two teachers in the classroom teaching 0
a lesson together. 3

A professional community is an organisation of teachers that lets them m Tick the boxes as you do them.
exchange information and ideas.
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Glossary

Accuracy is how correctly a learner uses the language.

The audio script is the written words of a coursebook listening text,
often at the back of the student’s book.

Authentic material is taken from real-life written or spoken English;
for example, a native speaker talking, a newspaper article, or a radio
programme. It is used with learners without changing the language
level, but with appropriate tasks for the learners.

A chant is similar to a song; a chant has rhythm but no tune.

Comprehension questions are questions about a text. The questions
can help the students understand the text.

To communicate is to use language to exchange information
and interact.

Communicative skill is using language to interact and exchange
information; for example, asking and answering questions about
your family.

In choral repetition, the whole class repeats the teacher’s words.

In controlled practice, learners practise new language in a limited way.
A dialogue is a conversation between two people.

In a dictation, the teacher reads a text; the students listen and write.

In drilling, students repeat the teacher’s words.

In a drill, the students repeat the teacher’s words.

A first draft is a first try at writing something. A second draft will
improve and correct the first draft.

Flashcards are pictures on cards to help students to understand new
vocabulary without translation.

Fluency is how well a learner communicates meaning — mistakes
aren’t important.

Formal words and expressions are used in some types of writing;
for example, we can end a job application letter ‘Yours sincerely ...

In freer activities, learners practise English using the target language freely.
A gesture is a movement of moving your hand or body to explain ideas.

Learners in threes or a class separated into two are examples of
groups. Students can work together on an activity in groups.

In group work, the class is divided into smaller groups to work
together on an activity; for example, a discussion on favourite sports.

Informal words and expressions are used in some types of writing;
for example, we can end a letter to a friend ‘Love from ...".

Miming is demonstrating something using actions, not words.

A model is an example that students can use to help them with their
own work.

Modelling is saying a word or phrase clearly to the class to
demonstrate it.

Monitoring is watching and listening to learners while they are doing
an activity but not leading them in the activity. We can find out what
errors students make as they produce language by monitoring.

A native English speaker is a person who speaks English as their
first language.

Noughts and crosses is a game where players usually put crosses and
circles in square grid of nine spaces; the object is to get a row of three
crosses or three circles. Also called tic-tac-toe.

Your objective is what you want your students to do.

A lesson observation is where one teacher watches another’s lesson
to give feedback and advice to help the teacher develop. A blind
observation is one type of observation.

In pair work, two students work together; for example, answering
questions in pairs after reading a text.

In personalised activities students communicate real information
about themselves, e.g. talking about their favourite sport.

Predicting is thinking about the content of a text before you read it.
Presenting language is introducing new language.

A professional community is an organisation of teachers that lets
them exchange information and ideas.

A project is a series of activities where students work together on a
specific topic. For example, a group of teenagers produce a poster and
give a talk about using social networks such as Facebook.

Props are things you can use in your classroom to help you tell a story
or set the scene for an activity.

To report back is to give information about a completed activity.
Revising is practising language that learners have seen previously.

Skills are abilities. We talk about the skills of reading, writing, speaking
and listening. Reading skills are abilities that we can practise to help us
to read well.

A spidergram is a spider-shaped diagram with the main topic
(for example, ‘clothes’) in a central circle and related words as ‘legs’
(for example, ‘get dressed, put on, take off’).

A swap shop is a meeting where colleagues exchange things or ideas.

A syllabus is a list of language items in the order that they will be
taught on a course.

The target language is the items of language that the teacher wants
the students to learn.

A teaching diary is a record a teacher keeps of their classes —
what worked well and what didn’t and notes about classes.

Team teaching is when there are two teachers in the classroom
teaching a lesson together.

True/false sentences are sentences about a text. The students decide
if the sentences are true or false by reading the text.

A wallchart is a poster with pictures and words to help teach new
language.

A warmer is a short, lively activity at the start of the lesson to get
students’ attention. A warmer can revise language from a previous class.

A yes/no question is a question that can be answered by yes or no,
e.g. ‘do you like chocolate?
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Help at hand
|deas for the
developing teacher

The sixteen articles in this booklet provide
practical advice and classroom ideas for
the developing teacher. They cover topics
such as storytelling, using the board and
finding resources and contain ideas that will
work for teachers at all age groups and in
all situations. Each article also contains a
practical idea for teachers to take away
and use in their classrooms.

For more advice and activities for teachers visit
www.teachingenglish.org.uk
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